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ABSTRACT

While some research has highlighted the potential positive impact of transformational leadership on
various aspects of academic performance, including job satisfaction and engagement, a comprehensive
understanding of how transformational leadership practices contribute to fostering a culture of innovation
among university faculty is lacking. In addition, the unique characteristics of the academic environment,
such as the emphasis on research, teaching, and institutional goals, introduce complexities that require
exploring the relationship between transformational leadership and innovation capacity on a case-by-case
basis. Traditional academic hierarchies, the diversity of university departments, and the need to balance
individual research pursuits with collaborative endeavors all contribute to the complexity of this
relationship. Therefore, this study will evaluate the teacher-respondents’ on school administrators’
transformational leadership, and the impact of school administrators’ transformational leadership on their
innovation self-efficacy. The research will further develop measures that should be taken to respond to the
problems found by this study and improve the existing program regarding the benefits of school
administrators’ transformational leadership to teachers’ innovation self-efficacy and its development. The
quantitative descriptive-correlational research methodology was used in this study. In implementing
stratified proportionate random sampling for this study, the population was categorized into distinct strata
based on relevant characteristics, such as academic rank and discipline. Findings show effective
inspirational motivation by administrators in creating an engaging community, while improvements in
task communication are suggested. Individual consideration is generally prioritized, but mentorship
opportunities need enhancement. Differences in perceptions based on sex, age, education level, and
teaching experience were observed in various aspects of transformational leadership, emphasizing the
need for tailored approaches. Teacher-respondents demonstrate significant critical thinking and creativity
fostered by administrators' leadership, with room for improvement in research and risk-taking
encouragement. Differences in critical thinking and creativity were noted based on sex, while no
significant differences were observed in collaboration and problem-solving. Across age, education level,
and teaching experience, consistency was found in perceptions of innovation self-efficacy under
administrators' leadership. Pearson's correlation analysis revealed a significant relationship between
school administrators' transformational leadership and its impact on nurturing teachers' innovation self-
efficacy, indicating the importance of effective leadership in promoting innovation within educational
settings.
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INTRODUCTION

In today's rapidly evolving educational landscape, innovation has become a key factor for university
success. Universities play a key role in shaping the future through knowledge creation, dissemination and
application. In this context, the role of university teachers as innovators becomes crucial. However,
fostering a culture of innovation in a teaching environment requires effective leadership that goes beyond
traditional management methods. Transformational leadership, with its inspiring and visionary nature, is
valued as a potential catalyst for improving innovation among university faculty.

The impact of transformational leadership on the innovation capacity of university faculty is a
dynamic and multifaceted relationship that holds great promise for educational institutions. By adopting
transformational leadership principles, universities can tap the creativity of their faculty to enhance
innovation, increase competitiveness, and make more impactful contributions to society's changing needs.
Further research in this area can continue to reveal the nuances of this relationship, guiding the
development of effective strategies to promote innovation in educational instruction.

In the past few decades, the field of higher education has undergone extensive and profound changes,
including changes in teaching methods, curriculum design, and research directions. This change has been
largely influenced by leadership models, especially the introduction of transformational leadership.
Transformational leadership is a style of leadership that emphasizes innovation, motivates employees to
strive for excellence, and drives organizational change. In university settings, transformational leadership
is thought to have the potential to have a profound effect on faculty innovation.

The innovation ability of college teachers is very important to promote the improvement of education
quality, promote the progress of academic research and adapt to the changing educational needs. However,
the traditional education system is often conservative, and it is difficult to stimulate the innovative
potential of teachers. In this context, the introduction of transformational leadership may provide teachers
with more autonomy and motivation to innovate, thereby promoting the development of their innovative
capabilities in teaching and research.

Innovation refers to the existing thinking mode that is different from conventional or ordinary people's
thinking, using existing knowledge and materials, in a specific environment, in line with ideal needs or to
meet social needs, to improve or Create new things, including but not limited to various products, methods,
elements, paths, environments, etc., and can obtain certain beneficial effects. From a philosophical point
of view, innovation is a kind of human creative practical behavior. This kind of practice is to increase the
total amount of benefits, and requires the utilization and re-creation of things and discoveries, especially
the utilization and re-creation of contradictions in the material world. Through the utilization and re-
creation of the material world, human beings create new contradictory relationships and form new material
forms. Innovation is the fundamental driving force for the development of things, and the key factor for
things to change from the backward situation. Innovative thinking refers to the skills of people to discover,
propose, analyze and solve problems creatively, and it is the skill that people constantly put forward new
ideas, theories, methods and innovations in various practices such as science, art and technology. The
innovation ability of university teachers is the comprehensive quality of teachers in teaching, scientific
research, social service, cultural inheritance and so on. Colleges and universities, as the infants of
cultivating professional talents, are also the cradle of the country's cultivation of innovative spirit. As a
college teacher, it plays an important and key role in cultivating innovative talents.

Innovation is the inevitable direction and trend of higher education development. Institutions of higher
learning want to cultivate innovative and practical talents with strong practicability, and the innovation
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ability of university teaching staff is an important influencing factor. In today's world of rapid
development, we are striving to build an innovative society. In this regard, it is of great practical
significance to discuss the development of the teaching innovation ability of college teachers, analyze it
deeply, and explore the way of its development.

Transformational school leadership, as conceptualized by Burton (2009), represents a leadership
methodology capable of instigating reform in stakeholders, school culture, and educational organizations.
Extensive research suggests that leaders adopting a transformational approach can revolutionize the
treatment of people and culture within an organization (Masumoto et al., 2009; Pepper, 2010). Change has
been a constant in the realm of education, driven by various anticipated and unforeseen factors, including
the COVID-19 pandemic, war, recession, and advancements in educational technologies (Sahlberg, 2020;
Treneman-Evans, 2022; Shaya et al., 2020; Yuksek, 2018; Knight, 2017; Molchaniuk et al., 2020). Faced
with these diverse and often unpredictable challenges, it becomes evident that change remains an enduring
aspect of school life. Navigating the intricacies of organizational change demands specific skills and
practices from school leaders (Harris & Jones, 2020). Given the continuous and rapid transformations
experienced by schools in recent years, possessing a set of transformational leadership skills becomes
imperative for today's school leaders.

Nevertheless, school leadership itself is encountering unprecedented challenges and transformations.
Societal trends wield influence over education systems, with the capacity to shape and be shaped by them
(OECD, 2023). In addition to the disruptive impact of technological, social, economic, and political events
on a global scale (Molchaniuk et al., 2020; Lin & Long, 2020; Giouroglou, 2022; McNair et al., 2022;
Farrell, 2020; Engelbrecht et al., 2020), a global staffing crisis in teaching and school leadership is
currently unfolding (Kotok & Knight, 2022). This crisis is expected to worsen due to declining rates of
teacher recruitment and escalating teacher turnover (UNESCO, 2022; Ward, 2019). Globally, as schools
strive to address a rapidly diversifying population (Kaushal et al., 2022; Pentassuglia, 2017; De Leersnyder
et al., 2022), they must adapt to swift and substantial changes to remain aligned with societal goals,
including inclusion (Kelly et al., 2022; Keon, 2020). However, the implementation of organizational
change has consistently been linked to staff turnover (Boon & Wynen, 2021; Lundmark et al., 2021),
placing school leaders in a paradoxical situation where they must reduce staff attrition while implementing
change strategies that may amplify challenges related to staff retention.

To induce necessary changes while mitigating the adverse impact of change on staff turnover intentions,
transformational leadership offers potential solutions. Existing research has established positive
associations between transformational leadership, workplace engagement, and reduced turnover intentions
(Gyensare et al., 2017). Despite its potential benefits and prevalence in published articles on school
leadership (Berkovich, 2016), transformational leadership is not the predominant leadership approach in
policy or practice. For instance, in Ireland, distributed leadership is endorsed as the ideal leadership
approach and is prominently featured in national policy (Hickey et al., 2022; Lynch et al., 2022). The gap
between theory and practice may stem from criticisms of transformational leadership, such as its perceived
lack of differentiation from other leadership styles and the potential dark side when a leader's personality
and motivations are unethical (Van Knippenberg, 2013; Judge, 2014; Khoo & Burch, 2008). However,
proponents argue that these criticisms should prompt a deeper engagement with associated challenges
rather than a departure from transformational leadership (Berkovich, 2016). This review aims to explore
international research on the impact of transformational leadership on school staff and culture within a
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school context, with the subsequent section outlining the study's conceptualization of transformational
leadership, transformational school leadership, and school culture.

Transformational Leadership and Innovation Ability

Transformational leadership, as described by scholars like Bass (1985) and Avolio and Gardner (2005),
revolves around a leader's ability to inspire and motivate their followers through a shared vision, personal
example, and individualized support. This leadership style has been linked to various positive outcomes,
including increased innovation and creativity among followers (Bass, 1990). In the context of university
education, transformational leadership plays a crucial role in shaping the innovation ability of teachers.
By providing a vision for academic excellence, fostering a culture of collaboration, and supporting
individual growth and development, transformational leaders empower university faculty to explore new
ideas, challenge existing norms, and contribute to the advancement of knowledge and practice in their
respective fields (Bass & Riggio, 2010; Avolio & Yammarino, 2013).

Transformational leadership and innovation ability among university teachers has been widely studied and
acknowledged in the literature (e.g., Avolio & Bass, 2004; Yukl, 1999). Research suggests that
transformational leaders have a significant impact on their followers' ability to innovate by providing them
with the necessary motivation, resources, and opportunities to explore new ideas and approaches (Chen
Lu, 2020; Han & Li, 2020). Transformational leaders are known for their ability to create a supportive and
inclusive work environment that encourages risk-taking, experimentation, and learning (Bass & Riggio,
2006). Through their inspirational motivation, intellectual stimulation, and individualized consideration,
transformational leaders cultivate a culture of innovation where faculty members feel empowered to push
the boundaries of knowledge and contribute to the advancement of their disciplines (Engelbrecht et al.,
2020).

Transformational leadership serves as a catalyst for fostering innovation ability among university teachers
by providing them with the vision, motivation, and support needed to excel in their roles (Sun &
Leithwood, 2012). Embracing the principles of transformational leadership, academic institutions can
create an environment where creativity, collaboration, and continuous improvement are valued and
encouraged (Leithwood & Jantzi, 1990). As such, investing in the development of transformational leaders
and promoting a culture of transformational leadership within universities can have far-reaching
implications for enhancing the innovation capacity of faculty and driving positive change in the education
sector (Berkovich, 2016; Kaushal et al., 2022).

The influence of transformational leadership on the innovation ability of university teachers extends
beyond individual motivation and support. It also encompasses the creation of a conducive organizational
climate that values and rewards innovative thinking and experimentation (Leithwood & Montgomery,
1982). Transformational leaders actively promote a culture of openness, adaptability, and risk-taking,
where faculty members feel empowered to challenge conventional wisdom, explore new methodologies,
and engage in interdisciplinary collaboration (Barling et al., 2010). This organizational climate encourages
individual innovation and facilitates the exchange of ideas and knowledge sharing among colleagues,
leading to collective innovation and cross-pollination of ideas (Gilani et al., 2020).

Furthermore, transformational leadership has been associated with the development of a shared vision and
a sense of purpose among university faculty, aligning their efforts towards common goals and objectives
(Avolio & Gardner, 2005). By articulating a compelling vision for academic excellence and fostering a
sense of belonging and commitment among faculty members, transformational leaders create a sense of
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collective identity and unity of purpose that is conducive to innovation (Diaz-Saenz, 2011). This shared
vision serves as a guiding framework for faculty members, inspiring them to pursue ambitious research
agendas, engage in collaborative projects, and pursue excellence in teaching and scholarship (Knight,
2017).

Indeed, the influence of transformational leadership on the innovation ability of university teachers is
multifaceted and far-reaching. It encompasses not only individual motivation and support but also the
creation of an organizational climate that fosters creativity, collaboration, and shared purpose (Leithwood
& Riehl, 2005). By embracing the principles of transformational leadership and investing in the
development of transformational leaders, universities can cultivate a culture of innovation that drives
continuous improvement and excellence in teaching, research, and service (Northouse, 2017). Ultimately,
the integration of transformational leadership practices into academic institutions can enhance the
innovation capacity of faculty and contribute to the advancement of knowledge and scholarship in diverse
fields of study (Zhou & Zhang, 2018).

Transformational leadership, as defined by Avolio and Bass (2004), involves leaders inspiring their
followers to transcend self-interest for the collective good, thereby fostering an environment where
innovation can flourish. This leadership style is particularly relevant in the context of universities, where
faculty members are expected to engage in cutting-edge research, develop innovative teaching methods,
and contribute to the advancement of knowledge in their respective fields (Bass, 1985). Embodying the
characteristics of transformational leadership—such as inspirational motivation, intellectual stimulation,
individualized consideration, and idealized influence—administrators can create a supportive and
empowering environment that encourages faculty members to explore new ideas, take calculated risks,
and push the boundaries of their disciplines (Burns, 1978).

When university administrators demonstrate a genuine commitment to innovation and creativity, they set
the tone for the entire institution, signaling to faculty members that experimentation and exploration are
not only encouraged but also valued and rewarded (Bass & Riggio, 2010). This, in turn, fosters a culture
of psychological safety where faculty members feel comfortable challenging the status quo, sharing their
ideas openly, and collaborating with colleagues from diverse backgrounds and disciplines (Engelbrecht et
al., 2020). Moreover, transformational leaders actively seek to develop the leadership potential of their
followers, empowering them to take ownership of their work, develop their skills, and pursue their
passions (Berkovich, 2016).

The influence of school administrators’ transformational leadership on the innovation ability of university
teachers is profound and multifaceted. Creating a supportive and empowering environment that values
creativity, experimentation, and collaboration, transformational leaders can inspire faculty members to
reach their full potential as scholars, educators, and innovators. Through their visionary leadership,
administrators can catalyze a culture of innovation that not only drives academic excellence but also
advances knowledge, fosters interdisciplinary collaboration, and addresses the complex challenges facing
society today (Leithwood & Jantzi, 1990).

These studies offer a comprehensive framework for comprehending the diverse influence of
transformational leadership in education. The project seeks to investigate how transformational leadership
approaches might increase creativity and generate positive change inside educational institutions, with a
focus on university faculty.

The theoretical framework of the research on the impact of transformational leadership on the innovation
ability of university teachers draws upon multiple theories and concepts from the fields of educational
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leadership, organizational behavior, and innovation management. This framework provides a structured
basis for understanding the relationships, interactions, and mechanisms underlying the phenomenon under
investigation. One possible theoretical framework could incorporate the following key components:
Transformational Leadership Theory: Transformational leadership theory, initially proposed by Burns
and further developed by Bass, serves as the central theoretical foundation. This theory posits that
transformational leaders inspire and motivate followers to achieve extraordinary outcomes through the use
of visionary and motivational strategies. The components of transformational leadership—individualized
consideration, intellectual stimulation, inspirational motivation, and idealized influence—provide a lens
through which the leadership behaviors influencing innovation ability can be examined. Innovation
Theory: Drawing from innovation theories, such as the Innovation Diffusion Theory and the Innovation
as a Process Theory, the framework highlights the multidimensional nature of innovation ability. It
encompasses generating novel ideas, implementing them effectively, and disseminating them for
meaningful impact. These theories help contextualize innovation within the academic environment,
recognizing that innovation in higher education is not limited to technological advancements but also
encompasses pedagogical methods, research, and institutional development. Social Exchange Theory:
Social exchange theory provides insights into the relational dynamics between leaders and followers. It
explains how transformational leaders create a positive exchange relationship by offering support,
empowerment, and recognition in return for increased commitment, engagement, and innovative efforts
from university teachers. This theory can elucidate the reciprocal nature of the transformational
leadership—innovation ability relationship.

Self-Determination Theory: Self-Determination Theory emphasizes the importance of intrinsic
motivation and autonomy in driving behavior. Within the context of the research, this theory can help
explain how transformational leadership, which fosters a sense of ownership, autonomy, and mastery, can
enhance the intrinsic motivation of university teachers to engage in innovative endeavors.
Transformational Leadership Theory stands out as the most suitable framework for investigating the
"Influence of School Administrators’ Transformational Leadership on the Innovation Ability of University
Teachers." This theory, initially introduced by Burns, emphasizes leaders who inspire and motivate
followers to achieve exceptional outcomes, with a specific focus on fostering innovation and creativity
within the organizational context. In the realm of university teaching, where innovation is a crucial aspect
of pedagogy and research, transformational leadership aligns seamlessly with the goal of enhancing the
innovation ability of teachers.

One key feature of Transformational Leadership is its emphasis on motivation and creativity. Leaders
employing a transformational style are known for their ability to go beyond transactional exchanges and
inspire their followers intrinsically. This intrinsic motivation is vital for encouraging university teachers
to explore innovative teaching methods and research approaches. The theory suggests that
transformational leaders can create a conducive environment that sparks creativity and helps individuals
transcend the traditional boundaries of their roles.

Moreover, Transformational Leadership Theory underscores the importance of a positive work
environment. Leaders employing this style often engage in intellectual stimulation, individualized
consideration, and the promotion of a shared vision. In an academic setting, this positive environment
becomes a breeding ground for innovative ideas. Teachers feel empowered to express their thoughts,
contribute to shared goals, and actively participate in shaping the direction of their work, fostering a culture
of innovation.
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The long-term vision inherent in Transformational Leadership aligns well with the strategic and
continuous nature of innovation. School administrators, adopting a transformational leadership style, are
more likely to support and nurture innovation as an ongoing process rather than a sporadic initiative. This
forward-thinking approach ensures that the efforts towards innovation are sustained, allowing for the
continuous development of new ideas and practices.

Another crucial aspect of Transformational Leadership is its commitment to employee development.
Leaders following this style invest in the growth of their followers, supporting both personal and
professional advancement. In the context of university teaching, this commitment can significantly impact
the innovation ability of teachers. By fostering an environment that values individual development,
transformational leaders encourage teachers to explore novel methods and ideas, contributing to the
overall innovative culture of the institution.

In essence, Transformational Leadership Theory provides a comprehensive and directly applicable
framework for understanding how leadership behaviors influence the innovation ability of university
teachers. Its emphasis on motivation, creativity, positive work environment, long-term vision, and
employee development aligns well with the unique challenges and opportunities within the academic
setting, making it an ideal lens through which to explore the dynamics of innovation in university teaching.
In addition, it also features essential facets such as:

Contextual Factors: Recognizing the specific context of higher education, the framework should also
consider contextual factors that influence the transformational leadership—innovation ability relationship.
These factors may include the academic hierarchy, interdisciplinary collaboration, institutional support
for innovation, and alignment of individual goals with the institution's mission.

Mediating and Moderating Mechanisms: The theoretical framework should account for potential
mediating and moderating mechanisms that explain the pathways through which transformational
leadership impacts innovation ability. Mediating variables might include factors like job satisfaction, self-
efficacy, and collaborative networks, which mediate the influence of leadership on innovation. Moderating
variables could include individual characteristics, such as personality traits and prior experience, that
interact with leadership behaviors to influence innovation outcomes. Incorporating these theories and
concepts into the theoretical framework provides a comprehensive understanding of how transformational
leadership practices impact the innovation ability of university teachers. The framework guides the
research design, methodology, and data analysis, enabling a structured exploration of the relationships and
mechanisms at play.

The conceptual framework of the study on the impact of transformational leadership on the innovation
ability of university teachers outlines the key concepts, relationships, and variables that were investigated.
It visually represents the theoretical underpinnings of the research and guides the formulation of research
questions, data collection, and analysis. Here's an outline of what the conceptual framework might include:

Assessment of the teacher- Assessment of teacher-

respondents’ on school respondents on the impact of
administrators’ school administrators’

- - transformational leadership
transformational leadershipin 3 L = s
_____________ s t £. in nurturing innovation ability
- Level of erms.ol N ) in terms of:

Education * Idealized influence - Critical thinking
- Length of * Inspirational motivation «  Creativity
* Intellectual stimulation « Collaboration
* Individual consideration * Problem-solving

Respondent
Profile
- Sex
- Age

Teaching Year
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Interventions on improvement of School Administrators’
Transformational Leadership and its impact on teachers’ innovation
abiity

Research Paradigm
This study aims to explore the impact of transformational leadership on university faculty's innovation
capacity, taking into account the unique characteristics of academic contexts and the underlying
mechanisms by which transformational leadership practices can facilitate the generation, implementation,
and dissemination of faculty's innovative ideas. The research explored how the various components of
transformational leadership, such as individualized consideration, intellectual stimulation, inspirational
motivation, and idealized influence, interact with the multifaceted nature of innovative capacity, ultimately
advancing knowledge about effective leadership strategies progress to foster internal innovation.
institutions of higher education.
Despite the recognized importance of innovation in academia, significant gaps remain in the understanding
of how transformational leadership directly affects university faculty's ability to innovate. Although the
concept of transformational leadership has gained prominence in a variety of organizational settings, its
specific impact on enhancing innovation in higher education remains relatively underexplored. This study
aims to address this gap by investigating the subtle relationship between transformational leadership and
innovation capacity of university faculty.
Existing literature provides fragmented insights into transformational leadership and innovation
capabilities separately, with limited attention to their interrelatedness in the academic context. While some
research has highlighted the potential positive impact of transformational leadership on various aspects of
academic performance, including job satisfaction and engagement, a comprehensive understanding of how
transformational leadership practices contribute to fostering a culture of innovation among university
faculty is lacking.
In addition, the unique characteristics of the academic environment, such as the emphasis on research,
teaching, and institutional goals, introduce complexities that require exploring the relationship between
transformational leadership and innovation capacity on a case-by-case basis. Traditional academic
hierarchies, the diversity of university departments, and the need to balance individual research pursuits
with collaborative endeavors all contribute to the complexity of this relationship.
Therefore, the research questions can be structured as follows:
Specifically, it tries to answer the following:
1. What is the profile of the teacher respondents based on:

1.1. Sex

12. Age

1.3.  Level of Education

1.4.  Length of Teaching Year
2. What is the assessment of the teacher-respondents’ on school administrators’ transformational

leadership in terms of:

2.1.  ldealized influence

2.2.  Inspirational motivation

2.3. Intellectual stimulation

2.4. Individual consideration
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3. Is there a significant difference in the assessment of the teacher-respondents on school
administrators’ transformational leadership when their profiles are considered as test factors?

4. What is the assessment of teacher-respondents on the impact of school administrators’
transformational leadership on their innovation self-efficacy in terms of:
4.1. Critical thinking
4.2. Creativity
4.3. Collaboration
4.4. Problem-solving

5. Is there a significant difference in assessment of teacher respondents on the impact of school
administrators’ transformational leadership in nurturing innovation self-efficacy when their profile is
taken as test factors?

6. Is there a significant relationship between school administrators’ transformational leadership and its
impact in nurturing teachers’ innovation self-efficacy?

7. What measures should be taken to respond to the problems found by this study and improve the
existing program regarding the benefits of school administrators’ transformational leadership to
teachers’ innovation self-efficacy and its development?

Summary of Findings

1. Respondents’ Profile. The majority of respondents were female, primarily aged between 31 to 50
years old, holding Master’s Degrees, and having 11 to 20 years of teaching experience. This
demographic profile suggests that female university teachers within this age range, with advanced
degrees and moderate teaching experience, are significantly influenced by the transformational
leadership of school administrators in enhancing their innovation ability.

2. Assessment of the teacher-respondents’ on school administrators’ transformational leadership

a. Inspirational Motivation. The data indicates that school administrators effectively foster
inspirational motivation among university teachers by creating an engaging and inclusive community.
However, there's an opportunity to improve communication about the benefits of assigned tasks to
teachers. Enhancing this aspect of transformational leadership could better align institutional
objectives and promote innovation among faculty.

b. Individual Consideration. The findings indicate that school administrators generally prioritize
individual consideration in their transformational leadership approach with university teachers. They
highly value and utilize teachers' unique qualities to enhance educational outcomes, reflecting an
appreciation for faculty diversity. However, there is a gap in providing mentorship to teachers, with
administrators showing less willingness in this aspect. Addressing this shortfall could be crucial in
fostering professional development and growth among faculty members, contributing to a more vibrant
and innovative academic atmosphere.

c. Intellectual Stimulation. The findings indicate that school administrators prioritize intellectual
stimulation in their leadership approach with university teachers. They encourage innovation,
especially in using technology and new teaching methods. However, there's less focus on providing
opportunities for teachers to reflect on their performance and evaluate their effectiveness. Improving
support for self-reflection could help teachers grow professionally and enhance their teaching practices,
leading to a more dynamic educational environment.
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d. Idealized Influence. The findings suggest that school administrators typically demonstrate idealized

influence in their transformational leadership approach with university teachers. They are perceived
as influential figures who are regarded as masters of the skills required for their positions, inspiring
confidence and respect among faculty members. However, the data indicates a gap in administrators
sharing their teaching experiences with teachers, which received less attention. Fostering more
opportunities for administrators to share their experiences could enhance trust and credibility among
faculty members, further strengthening their influence and fostering a collaborative learning
environment.

Difference in the assessment of the teacher-respondents on school administrators’
transformational leadership

Sex. The assessments of school administrators' transformational leadership by respondents' sex
revealed varying perceptions, particularly in intellectual stimulation, indicating potential gender-
related differences in how this aspect of leadership is perceived. However, assessments of inspirational
motivation, individual consideration, and idealized influence showed no significant disparities
between male and female respondents, suggesting consistency in perception across genders. Hence,
administrators should be mindful of these nuances to ensure inclusive leadership practices.

Age. The examination of teachers' evaluations regarding school administrators' transformational
leadership across various age groups unveiled variations in how intellectual stimulation and idealized
influence were perceived. This indicates the necessity for administrators to adapt their strategies to
cater to different age cohorts. No notable distinctions were observed in how inspirational motivation
and individual consideration were perceived among different age groups, suggesting a uniform
viewpoint regardless of age.

Level of Education. The study found that teachers with different levels of education have varying
views on inspirational motivation, individual consideration, and idealized influence in school
administrators' leadership. This highlights the need for administrators to adapt their leadership styles
to meet the expectations of teachers with diverse educational backgrounds in these areas. However,
perceptions of intellectual stimulation were consistent across all educational levels, suggesting a
shared perspective on this aspect of leadership.

Length of Teaching Years. The study revealed that teachers' perceptions of certain aspects of school
administrators' leadership vary depending on their years of teaching experience. Notably, significant
differences were found in how teachers view inspirational motivation and intellectual stimulation,
regardless of their teaching experience. However, perceptions of individual consideration and
idealized influence were consistent across all levels of teaching experience, indicating a uniform
viewpoint among teachers in these areas of leadership.

Assessment of teacher-respondents on the impact of school administrators’ transformational
leadership on their innovation self-efficacy

Critical Thinking. The assessment by teacher-respondents on their innovation self-efficacy highlights
a significant demonstration of critical thinking fostered by the transformational leadership of school
administrators. Teachers predominantly exhibit critical thinking skills, notably in correlating data and
analyzing scenarios based on their knowledge and experiences. However, there are areas for
improvement, such as conducting research and suggesting solutions for school issues, which received
lower scores.
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b. Creativity. The assessment of teacher-respondents' innovation self-efficacy suggests that they
demonstrate creativity influenced by school administrators' transformational leadership. Teachers
typically exhibit creative thinking in innovation, notably by sharing ideas with others. However, there
is room for improvement in encouraging teachers to take calculated risks in their ideas, which scored
lowest in creativity indicators.

c. Collaboration. The assessment reveals that teachers demonstrate collaboration influenced by
administrators' leadership, as indicated by the composite mean score and standard deviation. Feedback
from teacher-respondents underscores the emphasis on collaboration, particularly in idea development,
study, and implementation. However, there is potential for improvement in fostering healthy
exchanges of ideas among teachers, co-teachers, and administrators, which scored lowest in
collaboration indicators.

d. Problem Solving. The assessment indicates that teachers generally demonstrate problem-solving
skills, influenced by administrators' leadership, as reflected in the composite mean score and standard
deviation. Notably, teachers excel in recognizing inclusivity and respect as crucial in problem-solving
approaches, as indicated by the highest mean score. However, there's a need for improvement in
fostering a more systematic and scientific approach to problem-solving, which scored lowest among
indicators.

5. Difference in assessment of student-respondents on the impact of school administrators’
transformational leadership in nurturing innovation self-efficacy

a. Sex. Critical thinking and creativity were areas where notable disparities were observed, indicating
varying perspectives between genders. However, assessments related to collaboration and problem-
solving skills showed no significant differences, suggesting a shared viewpoint among male and
female respondents in these aspects.

b. Age. The assessment of innovation self-efficacy among teachers, influenced by school administrators'
transformational leadership, revealed no significant differences across age groups in critical thinking,
creativity, collaboration, and problem-solving skills, suggesting that regardless of age, teachers
perceive their innovation self-efficacy similarly under the influence of administrators' leadership.

c. Level of Education. The assessment of teachers' innovation self-efficacy, influenced by school
administrators' transformational leadership, revealed significant differences across different levels of
education in critical thinking, creativity, and problem-solving. However, perceptions of collaboration
showed no significant differences, indicating a consistent view among respondents across educational
levels in this aspect of innovation self-efficacy nurtured by school leaders' transformational leadership.

d. Lengthof Teaching Years. The assessment of teachers' innovation self-efficacy, influenced by school
administrators' transformational leadership, revealed significant differences only in perceptions of
collaboration across different lengths of teaching experience. However, no significant differences were
found in perceptions of critical thinking, creativity, and problem-solving skills, indicating a consistent
viewpoint among respondents across different lengths of teaching experience in these aspects of
innovation self-efficacy nurtured by school leaders' transformational leadership.

6. Relationship between school administrators’ transformational leadership and its impact in
nurturing teachers’ innovation self-efficacy
The analysis using Pearson's correlation coefficient revealed a significant relationship between school
administrators' transformational leadership and its impact on nurturing teachers' innovation self-
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efficacy across all variables. The degree of correlation ranged from moderate to high, emphasizing the
importance of effective leadership in promoting innovation within educational settings.

Conclusion

1. The majority of respondents were female, aged 31 to 50, holding Master’s Degrees, with 11 to 20
years of teaching experience, indicating that female university teachers in this demographic are
significantly influenced by school administrators' transformational leadership in enhancing innovation
ability.

2. Findings show effective inspirational motivation by administrators in creating an engaging community,
while improvements in task communication are suggested. Individual consideration is generally
prioritized, but mentorship opportunities need enhancement. Intellectual stimulation is evident, yet
support for self-reflection requires improvement. Idealized influence is perceived, but administrators
could share teaching experiences more.

3. Differences in perceptions based on sex, age, education level, and teaching experience were observed
in various aspects of transformational leadership, emphasizing the need for tailored approaches.

4. Teacher-respondents demonstrate significant critical thinking and creativity fostered by
administrators' leadership, with room for improvement in research and risk-taking encouragement.
Collaboration is emphasized but could benefit from more exchanges. Problem-solving skills are
evident, particularly in inclusivity recognition, but a more systematic approach is needed.

5. Variations in critical thinking and creativity were noted based on sex, while no significant differences
were observed in collaboration and problem-solving. Across age, education level, and teaching
experience, consistency was found in perceptions of innovation self-efficacy under administrators'
leadership.

6. Pearson's correlation analysis revealed a significant relationship between school administrators'
transformational leadership and its impact on nurturing teachers' innovation self-efficacy, indicating
the importance of effective leadership in promoting innovation within educational settings.

Recommendations

1. Administrators should adopt personalized leadership strategies based on the demographic profile of
teachers, focusing on areas such as mentorship, communication, and professional growth to enhance
innovation ability.

2. Administrators should continually assess and refine their leadership practices, particularly in areas
such as inspirational motivation, individual consideration, intellectual stimulation, and idealized
influence, to create a supportive and innovative academic environment.

3. Recognizing and addressing differences in perception based on factors like gender, age, education
level, and teaching experience, administrators should ensure equitable opportunities and promote
inclusivity in leadership initiatives and professional development programs.

4. Encouraging teachers to engage in research, take risks, share ideas, and collaborate can foster creativity
and critical thinking skills essential for innovation.

5. Administrators should facilitate platforms and initiatives that promote collaboration among teachers,
encourage healthy exchanges of ideas, and provide training in systematic problem-solving approaches
to enhance teachers' collaboration and problem-solving skills.
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6. Investing in leadership development programs for administrators can strengthen their ability to nurture
innovation self-efficacy among teachers, fostering a culture of continuous improvement and
innovation within educational settings.

Proposed Program for Enhancing the Influence of School Administrators’ Transformational
Leadership on the Innovation Ability of University Teachers
The study shows the need to use strategies to support school administrators’ leadership impact on teachers'
innovation. This means encouraging teamwork and creativity. Hence, it is vital for improving problem-
solving skills and critical thinking, stressing the importance of a joint effort between administrators and
teachers to boost innovation in education.
The analysis of the results of the study sheds light on the relationship between school administrators'
transformational leadership and their influence on nurturing teachers' innovation self-efficacy. Notably,
concerns arise regarding problem-solving, which demonstrates lower correlations with transformational
leadership across various dimensions. This suggests potential challenges in how administrators' leadership
styles impact teachers' self-efficacy in problem-solving endeavors. To address this, administrators may
consider providing additional training or resources to support teachers in developing effective problem-
solving strategies and fostering a collaborative problem-solving culture to encourage experimentation and
risk-taking among educators.

Similarly, collaboration presents as an area of concern with lower correlations across different dimensions

of transformational leadership. This underscores the need for administrators to refine their approaches to

support collaboration among teachers and foster innovation self-efficacy. Strengthening collaboration can
enhance teachers' ability to generate new ideas, share best practices, and address complex challenges in
education. Administrators can facilitate collaboration by creating opportunities for interdisciplinary
teamwork, promoting open communication channels, and recognizing and rewarding collaborative efforts.

While all dimensions of transformational leadership significantly correlate with innovation self-efficacy,

variations in the strength of these relationships emphasize the importance of tailoring leadership strategies

to address specific needs and preferences among educators. Administrators can leverage these variations
to develop more effective leadership approaches that empower teachers and promote a culture of
innovation and continuous improvement within the educational institution.

Following such idea, this proposal follows the following objectives:

o Develop and implement targeted training programs to enhance university teachers' innovation ability,
addressing any observed weaknesses in correlation with school administrators' transformational
leadership.

o Foster a collaborative culture among university teachers to encourage innovation and creativity,
leveraging the influence of transformational leadership to support cross-disciplinary collaboration and
knowledge-sharing.

« Provide resources and support for university teachers to engage in collaborative innovation initiatives,
promoting experimentation and risk-taking in research and teaching endeavors.

o Establish open communication channels and recognition mechanisms to promote collaboration among
university teachers and strengthen their innovation self-efficacy.

o Tailor transformational leadership approaches to address the specific needs and preferences of
university teachers, enhancing their innovation ability and promoting a culture of continuous
improvement.
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o Create opportunities for interdisciplinary collaboration and innovation within the university
community, fostering a dynamic environment that values creativity and critical thinking.

o Implement feedback mechanisms to assess the impact of transformational leadership initiatives on
university teachers' innovation ability, guiding ongoing efforts to support their professional
development.

« Cultivate an organizational culture that values innovation and empowers university teachers to explore
new ideas and approaches in their research, teaching, and service activities.
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Concern Person Fram | et outcome Performanc
e e Indicator
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on the tors rs’
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