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Abstract

This study aimed to determine the relationship between the affective commitment and integration of
lifelong learning skills of novice public elementary school teachers in Banaybanay District. This study
employed the descriptive-correlational design, where one hundred fifty elementary school teachers were
selected using a complete enumeration sampling design. In gathering the data, the researcher adapted a
survey questionnaire for workplace practices and school effectiveness. The collected data underwent
statistical tests such as mean, Pearson's r, and multiple linear regression. Findings showed that the extent
of teachers' affective commitment is extensive, which means their affective commitment is often
observed. The extent of teacher integration of lifelong learning skills is very extensive, which means that
their integration of lifelong learning skills is always observed. A significant relationship existed between
affective commitment and the integration of lifelong learning skills. The domains of affective
commitment that influenced the integration of lifelong learning skills were whole-person care and
humility. With this, the Department of Education should strategically allocate resources in response to
the study's stated needs and priorities, including investments in teacher training, curriculum
enhancement, instructional resources, and support services.

Keywords: Integration of Lifelong Learning Skills, Affective Commitment, Whole- Person Care,
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1. Introduction

Educators are increasingly focused on fostering lifelong learning by facilitating rather than directing
education. This approach emphasizes the importance of affective and spiritual dimensions in students'
lives, encouraging them to persist in their personal and career growth. In emerging technologies,
educators must adapt to become facilitators of knowledge rather than authoritative figures, necessitating
their commitment to lifelong learning.

UNESCO Member States recognize this educational shift and have implemented national policies to
provide quality lifelong learning opportunities. However, there is often a gap between policy acceptance
and the implementation of effective strategies. UNESCO aims to enhance formal education by
promoting foundational, transferrable, and attitudinal values to enable educators to become lifelong
learners (Aktner, 2020). This is supported by findings from a European Commission policy guide, which
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underscores the importance of teachers' motivation and well-being in improving educational quality and
fostering lifelong learning (Blau & Shamir-Inbal, 2017).

In the Philippines, the government has established the UNESCO Lifelong Learning Center for
Sustainable Development, supported by legislative measures such as Senate Bill No. 2387. This
initiative prioritizes lifelong learning and aims to create an environment conducive to continuous
education and development (Villanueva, 2021). The center serves the Philippines and the Asia Pacific
Region, providing a platform for sharing resources and expertise in lifelong learning.

Despite these efforts, challenges remain, particularly in regions like Davao, where issues such as
inadequate instructional materials and insufficient professional development for teachers hinder the
promotion of lifelong learning skills (Blancia et al., 2018). The Regional Education Development Plan
(REDP) 2023-2028 addresses these challenges by aligning with the Sustainable Development Goals
(SDGs) and aiming to ensure inclusive, high-quality education (Lim, 2023). Research highlights the
need to focus not only on technological and pedagogical aspects but also on fostering a culture of
passion and commitment among novice teachers, which is crucial for engaging learners in lifelong
education (Taranto & Buchanan, 2018; Garzon Artacho et al., 2020; Park & Kim, 2020).

2. Theoretical Framework

This study is anchored in three theoretical frameworks: Social Exchange Theory, Skill Learning Theory,
and Constructivism Learning Theory. As introduced by Blau (1964) and referenced in Kemp et al.
(2021), Social Exchange Theory describes how positive interactions within organizations lead to
reciprocal behaviors, such as increased commitment and positive attitudes among employees. Applied to
education, this theory suggests that teachers' commitment is influenced by the support they receive from
school leaders and colleagues, which enhances their respect for school priorities and reduces
absenteeism. Skill Learning Theory, developed by Fitts (1968) and cited in Kee (2019), outlines the
stages of acquiring skills, emphasizing the cognitive, practice-fixation, and autonomous phases. This
theory highlights the importance of practice, feedback, and self-regulation, suggesting that teachers must
master and teach these skills to foster student self-assessment and continuous improvement.
Constructivism Learning Theory, proposed by Arends (1998) and cited in Suhendi (2018), emphasizes
the active role of learners in constructing knowledge through experiences. This theory asserts that
learners build new knowledge by integrating it with their prior understanding. Teachers act as facilitators
in this context, creating learning environments that encourage exploration and inquiry rather than simply
dispensing information. By integrating these theories, the study aims to understand how teacher
commitment and effective teaching practices can be enhanced through supportive organizational
behavior, skill development, and constructivist learning environments, providing a comprehensive
framework for improving educational experiences.

3. Methodology

3.1 Research Design

This study employs a non-experimental quantitative research approach, utilizing descriptive-
correlational design to collect and analyze data. According to Bloomfield and Fisher (2019), quantitative
methodology involves post-positivist reasoning, focusing on cause-and-effect relationships, variable
reduction, and statistical data collection through surveys and predetermined instruments. The descriptive
aspect of the study aims to observe, document, and categorize the extent of teachers' affective
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commitment (whole-person care, transcendence, temperance, humility) and their integration of lifelong
learning skills (motivation, perseverance, self-regulation, curiosity). The correlational design
investigates the relationships between these variables, examining the direction, degree, and strength of
these associations to determine if changes in one variable relate to changes in another. This
methodological framework provides a systematic way to generalize findings and inform future
hypotheses and studies (Creswell, 2008, cited in Taskiran & Baykal, 2019).

3.2 Research Participants

This study focused on 150 novice public elementary school teachers from ten selected schools in
Banaybanay District, Davao Oriental. These respondents, all plain classroom teachers with three years or
less of experience in the Department of Education and who have submitted RPMS for one to three
cycles, were chosen to assess their integration of lifelong learning skills. The study did not consider
demographic variables such as gender, age, civil status, position, or highest educational attainment.
Using a complete enumeration sampling design, data were collected from every eligible teacher,
providing comprehensive insights into their affective commitment and lifelong learning skills
integration. This method ensures that each population unit is included, aligning with Anderson and
Spencer's (2002) approach to comprehensive data collection, as cited in Boness et al. (2020).

3.3 Data Analysis

The study employed several statistical tools to assess and interpret the findings. The mean was used to
describe the extent of affective commitment (whole-person care, transcendence, temperance, and
humility) and the integration of lifelong learning skills (motivation, perseverance, self-regulation, and
curiosity) among novice public elementary school teachers. Pearson's Product Moment Correlation
(Pearson’s r) determined the significant relationships between affective commitment and lifelong
learning skills. Multiple Linear Regression identified which domains of affective commitment
influenced the integration of lifelong learning skills in these teachers.

4. Results and Discussions
4.1 Affective Commitment of Novice Public Elementary School Teachers
4.1.1 Whole-person Care
Presented in Table 1 is the affective commitment of novice public elementary school teachers in terms of
whole-person care. It reveals that the statement “as a novice public elementary school teacher, one used
to hug his/ her pupils like his/ her son/ daughter or younger brother/sister” obtained the highest mean
value among the five items (Xx=4.46), which is described as “very extensive.”

Table 1. Affective Commitment of Novice Public Elementary School Teachers in terms of

Whole-person Care

No. Statements Mean SD Descriptive
As novice public elementary Equivalent
school teachers, we...

1. check the kinds of foods that our 4.42 0.72 Very Extensive
pupils’ eat

2. are available anytime when our 4.29 0.75 Very Extensive
pupils need comfort

3. used to hug our pupils like 4.46 0.68 Very Extensive
our son/daughter or younger
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4. fix the uniform and the overall 4.14 0.83 Extensive
appearance of our pupils at all
times

5. used to have spare of medicines 4.28 0.85 Very Extensive
for our sick pupils

Overall 4.32 0.77 Very Extensive

On the other hand, the statement “as a novice public elementary school teacher, one fix the uniform and
the overall appearance of his/ her pupils at all times” obtained the lowest mean value among the five (5)
items (x=4.14) which is described as “extensive”. It also reveals that the overall mean value on the
extent of affective commitment of novice public elementary school teachers in terms of whole-person
care is 4.32, which is described as “very extensive”.
The study indicates that novice public elementary school teachers in Banaybanay District, Davao
Oriental, consistently exhibit affective commitment through whole-person care, treating their students
like children or siblings. This approach fosters positive relationships, compassion, patience, and
understanding, improving student behavior, academic success, and well-being. Nordman (2020) supports
this by stating that new teachers' well-being is enhanced when they feel respected and cared for as
individuals, reducing burnout and isolation. Kurniawan, Supriatna, and Permana (2021) emphasize that
whole-person care in teaching promotes equitable access to resources and opportunities for students,
enhancing creativity, meta-learning, problem-solving skills, and collaborative content production, as
well as encouraging peer-to-peer assessment (Rao et al., 2021).
4.1.2 Transcendence
Presented in Table 2 is the affective commitment of novice public elementary school teachers in terms of
transcendence.

Table 2. Affective Commitment of Novice Public Elementary School Teachers in terms of

Transcendence
No. Statements Mean | SD Descriptive Equivalent

As novice public elementary school teachers, we...

1. start and end our lesson with a prayer 411 | 0.76 Extensive

2. integrate to our lesson the importance of putting | 4.05 071 Extensive
God as the center of our lives.

3. inculcate to the mind of our pupils the importance | 4.10 | 0.69 Extensive
of love and respect to one another

4. encourage our pupils to share anything for those | 4.01 | .70 Extensive
less fortunate classmates and pupils in school.

5. used to provide school supplies to our needy | 3.91 0.77 Extensive
pupils
Overall 404 |0.73 Extensive

It reveals that the statement "as a novice public elementary school teacher, one starts and ends his/ her
lesson with a prayer" obtained the highest mean value among the five items (x=4.11), which is described
as "extensive." On the other hand, the statement "as a novice public elementary school teacher, one used
to provide school supplies to his/ her needy pupils" obtained the lowest mean value among the five (5)
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items (x=3.91), which is described as "extensive." It also reveals that the overall mean value on the
extent of the affective commitment of novice public elementary school teachers in terms of
transcendence is 4.40, which is described as "extensive."

The study shows that novice public elementary school teachers in Banaybanay District, Davao Oriental,
frequently start and end their lessons with prayer and provide school supplies to needy pupils, indicating
a high affective commitment to transcendence. This sense of transcendence inspires teachers to approach
their work with a sense of purpose and significance, enhancing their teaching practices and student
outcomes. Cecero and Prout (2018) suggest that teachers embody transcendence and inspire students to
explore their passions, resulting in meaningful learning experiences. Chapman et al. (2021) emphasize
the positive impact of affective transcendence on student resilience. Barni, Danioni, and Benevene
(2019) argue that novice teachers’ commitment to transcendence benefits their professional practice,
student outcomes, and the broader educational community by fostering a culture of purpose, resilience,
and social responsibility.

4.1.3 Temperance

Presented in Table 3 is the affective commitment of novice public elementary school teachers in terms of

temperance
Table 3. Affective Commitment of Novice Public Elementary School Teachers in terms of
Temperance
No. Statements Mean | SD Descriptive Equivalent
As novice public elementary school teachers, we...
1. Show enthusiasm to our classes despite too many | 4.11 | 0.78 Extensive
responsibilities
2. Extend our patient to teach for slow learners 423 | 0.72 Very Extensive
3. Can control our temper for misbehaved pupils 419 |0.70 Extensive
4. Are able to control our emotions when 432 | 0.72 Very Extensive
disrespected
5. Are able to manage our class routine when abrupt | 4.25 | 0.66 Very Extensive
task is given
Overall 422 |0.72 Very Extensive

It reveals that the statement “as a novice public elementary school teacher, one can control his/ her
emotions when disrespected” obtained the highest mean value among the five items (x=4.32), which is
described as “very extensive.” On the other hand, the statement “as a novice public elementary school
teacher, one shows enthusiasm for his/ her classes despite too many responsibilities” obtained the lowest
mean value among the five (5) items (x=4.11), which is described as “extensive.” It also reveals that the
overall mean value on the extent of the affective commitment of novice public elementary school
teachers in terms of temperance is 4.22, which is described as “very extensive.”

The study reveals that novice public elementary school teachers in Banaybanay District, Davao Oriental,
consistently demonstrate emotional control when faced with disrespect while also showing enthusiasm
for their classes despite numerous responsibilities, indicating a high level of affective commitment in
terms of temperance. Teachers who frequently exhibit temperance are adept at managing their emotions,
fostering a positive classroom climate, and facilitating effective communication with students,
colleagues, and parents. Mayerson (2020) suggests that temperance encourages teachers to approach
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collaborative endeavors with humility, openness, and tolerance, fostering trust and cooperation among
colleagues. Vukman and Licardo (2010) identify aspects of temperance, such as authenticity, prudence,
self-regulation, and perseverance, which underpin behaviors associated with academic performance and
achievement in middle school students. Even under stressful circumstances, Taxer and Gross (2018)
argue that motivated teachers can successfully control their emotions, contributing to improved
classroom efficiency. Overall, these findings underscore the importance of temperance in enhancing
teacher effectiveness and student outcomes.

4.1.4 Humility

Presented in Table 4 is the affective commitment of novice public elementary school teachers in terms of
humility.

Table 4. Affective Commitment of Novice Public Elementary School Teachers in terms of Humility

No. Statements Mean | SD Descriptive Equivalent
As novice public elementary school teachers, we...

1. Accept defeat and word hard to become better 401 |0.72 Extensive

2. Accept the constructive criticisms from our  4.01 | 0.71 Extensive
mentors

3. Are willing to embrace our changes in the 3.96 | 0.72 Extensive
organization

4. Acknowledge that we can always improve and | 4.11 | 0.64 Extensive
grow

5. Generously listen to our colleagues and their | 4.09 | 0.74 Extensive
opinions
Overall 404 |0.71 Extensive

It reveals that the statement "as a novice public elementary school teacher, one acknowledges that he/
she can always improve and grow" obtained the highest mean value among the five items (x=4.11),
which is described as "extensive." On the other hand, the statement "as a novice public elementary
school teacher, one is willing to embrace his/ her changes in the organization™ obtained the lowest mean
value among the five (5) items (x=3.96), which is described as "extensive." It also reveals that the
overall mean value on the extent of the affective commitment of novice public elementary school
teachers in terms of humility is 4.04, which is described as "extensive."

The study reveals that novice public elementary school teachers in Banaybanay District, Davao Oriental,
often acknowledge their capacity for improvement and are willing to embrace organizational changes.
This indicates a frequent demonstration of affective commitment in humility. This humility fosters
effective collaboration and teamwork among teachers, as they are open to learning from their peers and
recognizing others' knowledge and talents. Sezgin and Erdogan (2018) note that humble teachers show
empathy and compassion for their students, fostering strong teacher-student connections and promoting
students' social-emotional development, leading to improved academic performance and well-being.
Similarly, Kwok, Kwong, and Wong (2022) find that teachers' humility positively impacts teacher-
student communication and learning quality. The repeated observation of humility among novice
teachers has significant implications for their professional practice, student outcomes, and overall school
culture, as it promotes healthy relationships, inclusive practices, and a supportive learning environment
where all students can thrive (Abbott et al., 2019).
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4.2 Integration of Lifelong Learning Skills of Novice Public Elementary School Teachers
4.2.1 Motivation
Shown in Table 6 is the extent of integration of lifelong learning skills of novice public elementary
school teachers in terms of motivation.
It reveals that the statement “as a novice public elementary school teacher, one ensures that learners
understand the overall relevance of learning to the concepts being introduced” obtained the highest mean
value among the five items (x=4.30), which is described as “very extensive.” On the other hand, the
statement “as a novice public elementary school teacher, one encourages learners to produce excellent
outputs” obtained the lowest mean value among the five (5) items (X=3.97), which is described as
“extensive.” It also reveals that the overall mean value on the extent of integrating lifelong learning
skills of novice public elementary school teachers in terms of motivation is 4.18, described as
“extensive.”

Table 6. Integration of Lifelong Learning Skills of Novice Public Elementary School Teachers in

terms of Motivation

No. Statements Mean | SD Descriptive
Equivalent

As novice public elementary school teachers, we...

1. | Encourage learners to produce excellent outputs 397 10.78 Extensive

2. | Embed the minds of the learners to learn from mistakes as one | 4.27 | 0.68 | Very Extensive
of the best lifelong learning skills

3. | Set learning goals as a lifelong learning skills that strengthens | 4.17 | 0.64 Extensive
the desire to learm

4. | Ensure that learners understand the overall relevance of | 4.30 | 0.70 | Very Extensive
learning to the concepts being introduced

5. | Create opportunities for social learning 420 |0.65 Extensive

Overall 4.16 0.69 Extensive

The study indicates that novice public elementary school teachers in Banaybanay District, Davao
Oriental, consistently ensure that learners understand the relevance of learning concepts while
encouraging them to produce excellent outputs, reflecting a frequent demonstration of motivation in
integrating lifelong learning skills. Motivated teachers prioritizing lifelong learning skills create dynamic
and engaging learning environments, catering to diverse learning styles and fostering deeper student
engagement through innovative teaching techniques and technologies. This approach leads to increased
academic performance and achievement. Ryan and Deci (2019) argue that motivated teachers, equipped
with lifelong learning skills, adapt more effectively to curriculum and educational policy changes,
valuing innovation and flexibility in their teaching approaches. llgaz and Eskici (2018) define
motivation as the desire to accomplish a goal with the energy to strive for it, whether intrinsically or
extrinsically driven. Integrating lifelong learning skills and motivation among teachers contributes to
their professional development, student learning outcomes, and overall school success, empowering
educators and students to thrive in an evolving educational landscape (Yilmaz & Kaygin, 2018).

4.2.2 Perseverance

Table 7 shows the extent of integrating lifelong learning skills of novice public elementary school
teachers in terms of perseverance.
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It reveals that the statement “as a novice public elementary school teacher, one teaches learners to find
various options for resolving problems” obtained the highest mean value among the five items (X=4.39),
which is described as “very extensive.”
Table 7. Integration of Lifelong Learning Skills of Novice Public Elementary School Teachers in
terms of Perseverance

No. Statements Mean | SD Descriptive Equivalent

As novice public elementary school teachers, we...

1. Teach learners to find various options for | 4.39 | 0.70 Very Extensive
resolving problems

2. Give ample time for learners to make decisions 430 |0.67 Very Extensive

3. Help learners plan and consider time as a | 4.24 | 0.68 Very Extensive
mechanism for productive endeavors

4. Create activities that develop learners’ ability to | 4.27 0.61 Very Extensive
deal with setbacks and failure

5. Serve as model in completing the task and the | 4.15 | 0.80 Extensive
project
Overall 427 | 0.69 Very Extensive

On the other hand, the statement "as a novice public elementary school teacher, one serves as a model in
completing the task and the project™ obtained the lowest mean value among the five (5) items (x=4.15),
which is described as "extensive." It also reveals that the overall mean value on the extent of integrating
lifelong learning skills of novice public elementary school teachers in terms of perseverance is 4.27,
which is described as "very extensive."

The study reveals that novice public elementary school teachers in Banaybanay District, Davao Oriental,
consistently teach learners to explore various problem-solving options while serving as role models in
task completion, reflecting a frequent demonstration of perseverance in integrating lifelong learning
skills. These persistent teachers continually seek professional growth and development opportunities,
experimenting with new teaching strategies, technology, and approaches to adapt to student needs and
enhance learning outcomes. Demir and Doganay (2019) assert that teachers prioritizing lifelong learning
serve as positive examples for their students, motivating them to persevere and develop qualities
essential for academic and personal success. Deveci (2019) agrees that lifelong learning skills and
perseverance enable teachers to adapt to changes in education and technology, demonstrating resilience
and adaptability in their teaching approaches. Solmaz's (2018) findings support this, concluding that the
integration of lifelong learning abilities and perseverance among elementary school teachers has
significant implications for professional development, student outcomes, and overall school success,
fostering a culture of resilience and lifelong learning that empowers both educators and students to
achieve academic and personal success.

4.2.3 Self-Regulation

Shown in Table 8 is the extent of integration of lifelong learning skills of novice public elementary
school teachers in terms of self- regulation.
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Table 8. Integration of Lifelong Learning Skills of Novice Public Elementary School Teachers in
terms of Self-Regulation

No. Statements Mean | SD Descriptive Equivalent

As novice public elementary school teachers, we...

1. Teach learners to consciously recognize their | 4.19 | 0.79 Extensive
behaviors to remain calm and rational in most
situations

2. Practice reflection to gain more control that | 4.35 | 0.81 Very Extensive

develops a sense of calmness when negative
thoughts arrive

3. Include a physical activity that gives a sense of | 4.32 | 0.74 Very Extensive
control in learners’ lives

4. Embrace the wvalue of collaboration that | 4.37 | 0.79 Very Extensive
strengthens the relationship among learners

5. Influence learners to practice positivity by | 4.34 | 0.74 Very Extensive

celebrating small wins or when important goals
are achieved

Overall 431 | 0.77 Very Extensive

It reveals that the statement "as a novice public elementary school teacher, one embraces the value of
collaboration that strengthens the relationship among learners™ obtained the highest mean value among
the five items (x=4.37), which is described as "very extensive." On the other hand, the statement "as a
novice public elementary school teacher, one teaches learners to consciously recognize their behaviors to
remain calm and rational in most situations™ obtained the lowest mean value among the five (5) items
(x=4.19), which is described as "extensive." It also reveals that the overall mean value on the extent of
integrating lifelong learning skills of novice public elementary school teachers in terms of self-
regulation is 4.31, which is described as "very extensive."

The study suggests that novice public elementary school teachers in Banaybanay District, Davao
Oriental, consistently prioritize collaboration among learners while teaching them to recognize and
regulate their behaviors, reflecting a continuous demonstration of self-regulation in integrating lifelong
learning skills. These self-regulated teachers design learning experiences tailored to their student's needs
and interests, adapting teaching styles, offering support, and differentiating instruction to enhance
engagement and achievement. Silverajah and Govindaraj (2018) argue that self-regulation fosters
reflective practice in teachers, enabling critical analysis and informed decision-making to improve
student outcomes. Solmaz (2019) notes that self-regulated teachers model self-regulation for students,
teaching them to manage behavior, emotions, and learning processes independently, fostering autonomy
and responsibility. Xiao and Yang (2019) speculate that consistent self-regulation among teachers has
wide-ranging implications for professional development, student outcomes, and overall well-being,
creating a supportive learning environment conducive to academic, social, and emotional growth for all
school community members.

4.2.4 Curiosity

Shown in Table 9 is the extent of integration of lifelong learning skills of novice public elementary
school teachers in terms of curiosity.
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It reveals that the statement “as a novice public elementary school teacher, one motivates learners to
keep going despite difficulties in academic requirements” obtained the highest mean value among the
five items (x=4.47), which is described as “very extensive.” On the other hand, the statement “as a
novice public elementary school teacher, one stimulates learners’ interest by encouraging them to ask
questions” and “one inspires learners to participate in curricular activities” both obtained the lowest
mean value among the five (5) items (X=4.39, respectively) which are described as “very extensive.” It
also reveals that the overall mean value on the extent of integrating lifelong learning skills of novice
public elementary school teachers in terms of curiosity is 4.42, described as “very extensive.”
Table 9. Integration of Lifelong Learning Skills of Novice Public Elementary School Teachers in
terms of Curiosity

No. Statements Mean | SD Descriptive Equivalent

As novice public elementary school teachers, we...

1. Stimulate learners’ interest by encouraging them | 4.39 | 0.73 Very Extensive
to ask questions

2. Inspire learners to participate in curricular | 4.39 | 0.64 Very Extensive
activities

3. Motivate learners to keep going despite | 4.47 | 0.68 Very Extensive
difficulties in academic requirements

4. Facilitate in asking questions that encourage | 4.42 | 0.64 Very Extensive
learners to seek out their own answers for issues
encountered

5. Listen actively to answers given by the learners 441 | 0.77 Very Extensive
Overall 431 | 0.77 Very Extensive

The study indicates that novice public elementary school teachers in Banaybanay District, Davao
Oriental, consistently motivate learners to persevere through academic challenges while stimulating their
curiosity by encouraging questions and participation in curricular activities, demonstrating a continuous
integration of lifelong learning skills, mainly curiosity. These teachers cultivate an inquiry-based culture
in their classrooms, fostering intellectual curiosity and a thirst for knowledge that extends beyond
traditional academic requirements. Cain (2019) finds that curious teachers engage students in critical
thinking and problem-solving activities, challenging them to assess information from multiple
perspectives and encouraging creativity and innovation in finding solutions. Demirel and Akkoyunlu
(2018) affirm that curious teachers inspire creativity and innovation through open-ended inquiry and
experimentation, fostering a classroom atmosphere conducive to student engagement and lifelong
learning preparedness. Oudeyer and Lopes (2018) emphasize the importance of nurturing curiosity in
teachers, as it enhances student engagement, critical thinking, and creativity, ultimately preparing
students for lifelong learning success.

4.3 Relationship between Affective Commitment and Integration of Lifelong Learning Skills of
Novice Public Elementary School Teachers

Presented in Table 11 is the test of relationship between affective commitment and integration of
lifelong learning skills of novice public elementary school teachers in Banaybanay District, Davao
Oriental.
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Table 11. Relationship between Affective Commitment and Integration of Lifelong Learning Skills
of Novice Public Elementary School Teachers

Dearee of Decision
Variables Mean SD R R? g_ ) P-Value @ 0.05
Relationship
Level
Affective
. 4.1 7
Commitment 2 Bl
Integration of 4.30 0.71 0.64 0.37 High 0.000 Reject Ho
Lifelong
Learning Skills

It reveals that the relationship between affective commitment and integration of lifelong learning skills is
high (R=0.64), and it is significant (p- value=0.000<0.05) at a .05 level of significance. It shows that
affective commitment significantly influenced the integration of lifelong learning skills of novice public
elementary school teachers. This implies that when the affective commitment of novice public
elementary school teachers is always observed, their integration of lifelong learning skills would be
high.

The study indicates that 37 percent (R2=0.37) of the variance in the integration of lifelong learning skills
among novice public elementary school teachers in Banaybanay District, Davao Oriental, can be
attributed to affective commitment, suggesting that affective commitment plays a significant role in
fostering the integration of these skills. In comparison, other factors cause the other 63 percent. This
finding implies that affective commitment promotes intrinsic motivation among novice teachers, fueling
a genuine enthusiasm for teaching and a continuous desire for improvement. Qalehsari, Khaghanizadeh,
and Ebadi (2018) emphasize the strong connection between affective commitment, teacher perseverance,
and motivation, suggesting that affective commitment influences personal qualities, structural attributes,
and job experiences. Fabelico and Afalla (2020) argue that dedication and loyalty, components of
affective commitment, drive employees to accept challenges and remain committed to their organization,
mainly when supported by the organization's spiritual synergy. Petrie et al. (2019) further assert that
affective commitment enhances the integration of lifelong learning skills among elementary school
teachers by promoting motivation for professional growth, resilience, positive teacher-student
relationships, role modeling, and collaborative learning communities, highlighting its multifaceted
impact on teacher development and student success.

4.3 Domains of Affective Commitment that Influenced the Integration of Lifelong Learning Skills
of Novice Public Elementary School Teachers
Displayed in Table 12 is the test of influence of the domains of affective commitment that significantly
influenced the integration of lifelong learning skills of novice public elementary school teachers in
Banaybanay District, Davao Oriental.
Table 12. Domains of Affective Commitment that Influenced the Integration of Lifelong Learning
Skills of Novice Public Elementary School Teachers

Domains of -
Affective B BE Beta T-Stat | P-Value Decision @ 0.05
' Level
Commitment
Constant 2.104 0.317 6.636 0.000 Significant

IJFMR240322594 Volume 6, Issue 3, May-June 2024 11



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
Whole-Person 0.243 0.033 0.493 7.439 0.000 Significant
Care

Transcendence 0.084 0.060 0.134 1.408 0.161 Not Significant
Temperance 0.003 0.076 0.003 0.039 0.969 Not Significant
Humidity 0.195 0.063 0.272 3.099 0.002 Significant

Regression Model

Integration of Lifelong Learning Skills= 2.104 + 0.243 (Whole-Person Care) + 0.195 Humility

R=0.64, R?=0.37, F= 21.06, P-Value= 0.00

It reveals that at a 0.05 level of confidence, whole-person care (B=0.243, p- value=0.000<0.05) and
humility (B=0.195, p-value=0.002<0.05) significantly influenced the integration of lifelong learning
skills of novice public elementary school teachers. It further shows that the model of integrating lifelong
learning skills is fit (F=21.06, p-value=0.000<0.05). The signs of statistically significant domains of
affective commitment (whole-person care and humility) are positive, indicating direct positive
relationships with the integration of lifelong learning skills.

The study indicates that novice public elementary school teachers in Banaybanay District, Davao
Oriental, who consistently demonstrate whole-person care, also exhibit high levels of integration of
lifelong learning skills. This suggests that whole-person care encourages reflective practice among
inexperienced teachers, fostering self-awareness and introspection critical for lifelong learning. Yildiz-
Durak, Seferoglu, and Sen (2020) emphasize whole-person care on developing strong interpersonal
skills and communication tactics, enabling teachers to connect with various stakeholders and creating a
supportive network for lifelong learning. Moreover, Horan (2018) acknowledges that whole-person care
encourages critical thinking and reflection, promoting ongoing growth and development. Similarly, the
study finds that when novice teachers consistently observe humility, their integration of lifelong learning
skills also tends to be high. Humility fosters openness to feedback and constructive criticism, facilitating
reflection and self-improvement. Sezgin and Erdogan (2018) discovered that humble teachers engage in
reflective techniques, contributing to developing lifelong learning abilities such as self-reflection and
self-awareness. Additionally, Kwong and Wong (2022) reveal that humility is associated with a growth
mindset, supporting qualities essential for lifelong learning like adaptation and perseverance. Abbott,
Pelc, and Mercier (2019) affirm that humility promotes an openness to learning and development,
allowing teachers to broaden their knowledge and skills continuously.

References

1. Active Learning Solutions. (2022). Motivating learners to become lifelong learners. Retrieved from:
https://active-consultants.com/motivating-learners-to-beco me lifelong-learners/.

2. Adams, A. (2020). The role of skills development in overcoming social disadvantage. Retrieved on
October 9, 2023 from https://link.springer.com/ chal007/978-94-007-5937-4 2.

3. Afsar, B., & Badir, Y. (2021). Workplace spirituality, perceived organizational support and
innovative work behavior: The mediating effects of person- organization fit. Journal of Workplace
Learning, 29(22), 95-109.

4. Aksoy, H., Erbay, H., Kor, H. & Engin, M. (2019). Investigation of the lifelong learning tendency
of college students. Universal Journal of Educational Research, 15: 19-25.

5. Alt, D., Raichel, N., & Schneider, L. N. (2022). Higher education students’ reflective journal writing
and lifelong learning skills: Insights from an exploratory sequential study. DOI:10.3389/fpsyg.202-

IJFMR240322594 Volume 6, Issue 3, May-June 2024 12



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

1.707168.

6. Anthonysamy, L., Koo, A. C., & Hew, S. H. (2020). Self-regulated learning strategies in higher
education: Fostering digital literacy for sustainable lifelong learning. Education and Information
Technologies, 25, 2393-2414.

7. Astuti, F. P., Putrawan, I. M., & Komala, R. (2020). Connecting biological teachers self-efficacy
with organizational commitment mediated by motivation. Indian Journal of Public Health Research
& Development, 11(1), 1874-1878.

8. Balila, J. S., Heng, P. H., Tiatri, S., Balila, E. A., Narbarte, M. P., & Tumanggor, R.

9. 0. (2021, August). The Influence of Student Involvement, Religiosity, and Peer Influence on
Lifelong Learning Skills as Mediated by Teacher Support. In International Conference on
Economics, Business, Social, and Humanities (ICEBSH 2021) (pp. 1296-1303). Atlantis Press.

10. Barni, D., Danioni, F., & Benevene, P. (2019). Teachers’ self-efficacy: The role of personal values
and motivations for teaching. Frontiers in Psychology, 10, 1645. Retrieved on October 11, 2023
from https://www.frontiersin. org/articles/10.3389/fpsyg.2019.01645/full.

11. Blancia, M. M., Fabros, M. T., & Blancia, N.O. (2018). The elderly educators in their quest for
lifelong learning: Some stories to tell. International Journal of Management Excellence (ISSN:
2292-1648), 12(1), 1735-1754.

12. Bloomfield, J., & Fisher, M. J. (2019). Quantitative research design. Journal of the Australasian
Rehabilitation Nurses Association, 22(2), 27-30.

13. Boness, C. L., Loeffelman, J. E., Steinley, D., Trull, T., & Sher, K. J. (2020). Using complete
enumeration to derive “one-size-fits-all” versus “subgroup- specific” diagnostic rules for substance
use disorder. Assessment, 27(6), 1075-1088.

14. Bower, M., & Konwerski, P. (2018). A mindset for career curiosity: Emerging leaders working in
the digital space. New directions for student leadership, 2017(153), 89-101.

15. Cain, J. (2019). We should pay more attention to student curiosity. Currents in Pharmacy
Teaching and Learning, 11(7), 651-654. Retrieved on October 7,

2023 from https://www.sciencedirect.com/science/article/abs/pii/S1877129718304611.

16. Candy, P. C. (2018). The transition from the learner-control to autodidaxy: more than meets the
eye, in Advances Research and Practice in Self-Directed Learning. Retrieved on October 14,
2023 from https://www.frontiersin.
org/articles/10.3389/fpsyg.2018.02324/full?ga=262392165.874682590.16 42809600-
861143907.1642809600#B14.

17. Castillo-Gualda, R., Herrero, M., Rodriguez-Carvajal, R., Brackett, M. A., & Fernandez-Berrocal,
P. (2019). The role of emotional regulation ability, personality, and burnout among Spanish
teachers. International Journal of Stress Management, 26(2), 146.

18. Chang, M. L., Gaines, R. E., & Mosley, K. C. (2022). Effects of autonomy support and emotion
regulation on teacher burnout in the era of the COVID-19 pandemic. Frontiers in Psychology, 13,
846290.

19. Cecero, J. J., & Prout, T. A. (2018). The faculty spirituality questionnaire and its relationship to
teaching style. Religion & Education, 41(1), 100-112. Retrieved on October 9, 2023 from
https://www.tandfonline.com/doi/abs/10. 1080/15507394.2014.855084.

20. Celebi, N., Ozdemir, H., & Elicin, O. (2018). Studying level of awareness of teachers in terms of
their lifelong learning skills. Procedia-Social and Behavioral Sciences, 116, 2030-2038.

IJFMR240322594 Volume 6, Issue 3, May-June 2024 13



https://www.ijfmr.com/
http://www.sciencedirect.com/science/article/abs/pii/S187712
http://www.tandfonline.com/doi/abs/10

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

21. Cervantes, C. M., & Clark, L. (2020). Cultural humility in physical education teacher education: A
missing piece in developing a new generation of socially just physical education teachers. Quest,
72(1), 57-71.

22. Chapman, A. L., Foley, L., Halliday, J., & Miller, L. (2021). Relational spirituality in K-12
education: a multi-case study. International journal of children's spirituality, 26(3),133-157.

Retrieved on October 11, 2023 from
https://spiritualityineducation.org/wp-content/uploads/2021/09/Relational- Spirituality-in-K-12-
Education.pdf.

23. Chukwuedo, S. O., Mbagwu, F. O., & Ogbuanya, T. C. (2021). Motivating academic engagement and
lifelong learning among vocational and adult education students via self-direction in learning.
Learning and Motivation, 74, 101729.

24. Demir, O., & Doganay, A. (2019). An Investigation of Metacognition, Self- Regulation and Social
Intelligence Scales’ Level of Predicting Pre-Service Teachers' Lifelong Learning Trends.
International Journal of Progressive Education, 15(5), 131-148.

25. Demirel, M., & Akkoyunlu, B. (2018). Prospective Teachers' Lifelong Learning Tendencies and
Information Literacy Self-Efficacy. Educational Research and Reviews, 12(6), 329-337.

26. Deveci, T. (2019). Interpersonal communication predispositions for lifelong learning: The case of
first year students. Journal of Education and Future, (15), 77-94.

27. Drewery, D. W., Sproule, R., & Pretti, T. J. (2020). Lifelong learning mindset and career success:
evidence from the field of accounting and finance. Higher Education, Skills and Work-Based
Learning, 10(3), 567-580.

28. Dunlap, J. C., & Grabinger, S. (2018). Preparing student for lifelong learning: A review of
instructional features and teaching methodologies. Retrieved on October 11, 2023 from
https://d1wqtxtslxzle7.cloudfront.net/51399299/ j.19378327.2003. tb00276.x2017

29. Edward Watkins Jr, C., Hook, J. N., Ramaeker, J., & Ramos, M. J. (2016). Repairing the ruptured
supervisory alliance: Humility as a foundational virtue in clinical supervision. The Clinical
Supervisor, 35(1), 22-41.

30. Fabelico, F., & Afalla, B. (2020). Perseverance and passion in the teaching profession: Teachers'
grit, self-efficacy, burnout, and performance. Journal of Critical Reviews.

31. Fabella, F.E. T., So, K. F., Ybut, G. P., & Joven, J. A. A. (2022). Job satisfaction of selected Filipino
teachers working in Philippine public schools and in US public schools: A comparative study.
World Journal of Advanced Research and Reviews, 16(2), 1054-1065.

32. Fathi, J., & Derakhshan, A. (2019). Teacher self-efficacy and emotional regulation as predictors of
teaching stress: An investigation of Iranian English language teachers. Teaching English
Language, 13(2), 117-143.

33. Fiaz, M., lkram, A., Su, Q., & Ali, N. (2018). How to Save the Saviors? Elationship Between
Organizational Justice and Citizenship Behavior. The Journal of Developing Areas, 52(1), 45-58.

34. Garzon Artacho, E., Martinez, T. S., Ortega Martin, J. L., Marin Marin, J. A., & Gomez Garcia, G.
(2020). Teacher training in lifelong learning—The importance of digital competence in the
encouragement of teaching innovation. Sustainability, 12(7), 2852.

35. Gaspar-Lim, M. A. (2023). Workplace Spirituality And Proactive Behavior Among Elementary
School Teachers Of Ministry Of Basic, Higher And Technical Education—Sulu. Journal of
Namibian Studies: History Politics Culture, 33, 5016-5030.

IJFMR240322594 Volume 6, Issue 3, May-June 2024 14



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
36. Handford, V., & Leithwood, K. (2018). Why teachers trust school leaders. Journal of Educational

37.

38.

39.
40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

Administration, 51(2), 194-212.

Hayes, A. F. (2018). Introduction to mediation, moderation, and conditional process analysis: A
regression-based approach. Guilford Publications. Retrieved on October 7, 2023 from :
www.guilford.com/p/hayes3.

Horan, A. P. (2018). Fostering spiritual formation of millennials in Christian schools. Journal of
Research on Christian Education, 26(1), 56-77. Retrieved on October 14, 2023 from
https://www.tandfonline.com/doi/abs/10.1080/

10656219.2017.1282901.

llgaz, G., & Eskici, M. (2018). Examination of teacher candidates’ lifelong learning competence
and basic motivation resources as parts of sustainability. Sustainability, 11(1), 23. Retrieved
on October 11, 2023 from https://www.mdpi.com/2071-1050/11/1/23.

Kee, Y. H. (2019). Reflections on athletes’ mindfulness skills development: Fitts and Posner’s
(1967) three stages of learning. Journal of Sport Psychology in Action, 10(4), 214-219.

Kellenberg, F., Schmidt, J., & Werner, C. (2017). The adult learner: Self- determined, self-
regulated, and reflective. Signum Temporis, 9(1), 23. Retrieved on October 14, 2023 from
http://archive.sciendo.com/SIGTEM/ sigtem.2017.9.issue-1/sigtem-2017-0001/sigtem-2017-
0001.pdf.

Kemp, C., van Herwerden, L., Molloy, E., Kleve, S., Brimblecombe, J., Reidlinger, D., & Palermo,
C. (2021). How do students offer value to organisations through work integrated learning? A
qualitative study using Social Exchange Theory. Advances in Health Sciences Education, 26, 1075-
1093.

Kocdar, S., Karadeniz, A., Bozkurt, A., & Buyuk, K. (2018). Measuring self- regulation in self-
paced open and distance learning environments. International Review of Research in Open and
Distributed Learning, 19(1).

Kwok, M. L. J., Kwong, R., & Wong, M. (2022). How to facilitate motivational regulation
strategies: Perspectives on teacher humility and teacher-student relationship. Computers &
Education, 191, 104645.

Kurniawan, H., Supriatna, N., & Permana, C. (2021, September). Cura Personalis in Creative
Pedagogy. In 6th International Conference on Education & Social Sciences (ICESS 2021) (pp.
149-153). Atlantis Press.

Lim, M.L. (2023). RDC Xl Vice Chairperson and NEDA Xl Regional Director Maria Lourdes D.
Lim Keynotes DepEd X7’s Regional Education Development Plan, 2023-2028 Launch. Regional
Development Council XI. Retrieved on October 11, 2023 from http://rdc11.neda.gov.ph/rdc-xi-
vice-chairperson- and-neda-xi-regional-director-maria-lourdes-d-lim-keynotes-deped-xis- regional-
education-development-plan-2023-2028-launch/.

Liu, H., & Sammons, P. (2022). The art of ‘being positive’: narratives of transcendence and
determination in a comparative study of teacher professional identities in state and private
schools in mainland China. Teachers and Teaching, 28(3), 330-356.

Lund, D. E.,, & Lee, L. (2018). Fostering Cultural Humility among Preservice Teachers:
Connecting with Children and Youth of Immigrant Families through Service-Learning. The Wiley
International Handbook of Service- Learning for Social Justice, 239-261.

IJFMR240322594 Volume 6, Issue 3, May-June 2024 15



https://www.ijfmr.com/
http://www.guilford.com/p/hayes3
http://www.tandfonline.com/doi/abs/10.1080/
http://www.mdpi.com/2071-1050/11/1/23
http://archive.sciendo.com/SIGTEM/
http://rdc11.neda.gov.ph/rdc-xi-vice-chairperson-
http://rdc11.neda.gov.ph/rdc-xi-vice-chairperson-

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

50. Maclean, R., Power, C. N. (2019). Lifelong learning: Meaning, challenges, and opportunities.
Retrieved on October 8, 2023 from https://files.core.ac. uk/pdf/2612/8156 5041.pdf.

51. Manitsa, N. (2018). 12 Ways to motivate your students. Retrieved on October 11, 2023 from
https://www.teachers-corner.co.uk/12-waysmotivate-students/.

52. Martin, G. (2017). Understanding motivation for lifelong education, through biography,
complexity and control. Retrieved from: https://etheses.
bham.ac.uk/id/eprint/3425/1/Martin12PhD.pdf.

53. Matters, W.T. (2020). Nothing to fear: Teaching to transcend transphobia in Catholic contexts.
Teaching about Gender Diversity: Teacher-Tested Lesson Plans for K-12 Classrooms, 101.

54. Mayerson, N. H. (2020). The character strengths response: an urgent call to action. Frontiers in
Psychology, 11, 2106. Retrieved on October 11, 2023 from
https://www.frontiersin.org/articles/10.3389/fpsyg.2020.02106/full.

55. McGarrag, M. W. (2019). Lifelong learning skills for college and career readiness: Considerations
for education policy. Retrieved on October 14, 2023 from https:/files.eric.
ed.gov/fulltext/ED570180.pdf.

56. Menning, S. F. (2019). Tracing curiosity with a value perspective. Nordic Open Access Scholarly
Publishing, 3(1). Retrieved on October 14, 2023 from
https://pedagogikkogkritikk.no/index.php/ntpk/article/view/531.

57. Moreno, M. M. L., Rodrigo, M. M. T., Torres, J. M. R., Gaspar, T. J., & Agapito, J.

58. L. (2021). Cura personalis: Institutionalizing compassion during emergency remote teaching.
Proceedings of the 29th International Conference on Computers in Education (pp. 608-613).
AsiaPacific Society for Computers in Education. Retrieved on October 11, 2023 from
https://archium.ateneo.edu/cgi/viewcontent.cgi?article=1242&context=disc s-faculty-pubs.

59. Nordman, J. (2020). Cura Personalis in Literacy Education. Jesuit Higher Education: A Journal,
9(2).

60. Oudeyer, P.-Y., Gottlieb, J., & Lopes, M. (2018). Intrinsic motivation, curiosity, and learning:
Theory and applications in educational technologies. Progress in Brain Research, 229, 257-284.

61. Park, C. Y., & Kim, J. (2020). Education, skill training, and lifelong learning in the era of
technological revolution. Asian Development Bank Economics Working Paper Series, (606).

62. Petrie, K., Marsters, G., McClintock, D., Lindsay, P., Allen, A., & Zullig, K. (2019). The
relationship between school climate and faith engagement. Revealing Jesus in the learning
environment: Experiences of Christian educators (pp. 125-164). Cooranbong, Australia: Avondale
Academic Press.

63. Qalehsari, M. Q., Khaghanizadeh, M., & Ebadi, A. (2018). Lifelong learning strategies in nursing:
A systematic review. Electronic physician, 9(10), 5541.

64. Quines, L. A., & Cabaron, I. M. P. (2022). The Mediating Effect of Affective Commitment on the
Relationship between Faculty Spirituality and School Climate. European Journal of Education
Studies, 9(11).

65. Rao, U., Corabi, J., & Porth, S. (2021). Practicing Cura Personalis for Students and Faculty.
Journal of Jesuit Business Education, 12(1).

66. Reid, J. A. (2018). Conclusion: Learning the humility of teaching ‘others’— preparing teachers for
culturally complex classrooms. Global teaching: Southern perspectives on teachers working with
diversity, 209-229.

IJFMR240322594 Volume 6, Issue 3, May-June 2024 16



https://www.ijfmr.com/
http://www.teachers-corner.co.uk/12-waysmotivate-students/
http://www.frontiersin.org/articles/10.3389/fpsyg.2020.02106/full

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

67. Russo, C., Dell’Era, A., Zagrean, |., Danioni, F., & Barni, D. (2022). Activating self- transcendence
values to promote prosocial behaviors among adolescents during the COVID-19 pandemic: The
moderating role of positive orientation. The Journal of Genetic Psychology, 183(3), 263-277.

68. Ryan, R. M., & Deci, E. L. (2018). Self-determination theory: Basic psychological needs in
motivation, development and wellness. New York, London: The Guilford Press.

69. Sahin, Z. & Durak, H. Y. (2018). An investigation on current trends in research on the use of Web
2.0 technologies in the development of lifelong learning skills of adult]. Journal of Research in
Education, Science and Technology, 3(1), 23-34.

70. Sanjar, U., & Doston, H. (2022). Innovative Methods of Improving the Professional Skills of a
Teacher of Physical Culture. International Journal of Research in Commerce, IT, Engineering and
Social Sciences, 16(06), 20-23.

71. Sezgin, F., & Erdogan, O. (2018). Humility and forgiveness as predictors of teacher self-efficacy.
Educational Research and Reviews, 13(4). Retrieved on October 6, 2023 from
http://www.academicjournals.org/ERR.

72. Shahab, S. O., & Adil, A. (2020). Development and validation of Temperance Scale in Pakistan.
PsyCh  Journal, 9(6), 911-923. Retrieved on  October 8, 2023 from
https://onlinelibrary.wiley.com/doi/abs/10.1002/pchj.394.

73. Shoshani, A., & Slone, M. (2018). Middle school transition from the strengths perspective: Young
adolescents’ character strengths, subjective well-being, and school adjustment. Journal of happiness
studies, 14, 1163-1181.

74. Silverajah, V. G., & Govindaraj, A. (2018, October). The use of Edpuzzle to support low-achiever's
development of self-regulated learning and their learning of chemistry. In Proceedings of the 10th
International Conference on Education Technology and Computers (pp. 259-263). Retrieved on
October 11, 2023 from https://dl.acm.org/doi/abs/10.1145/3290511.3290582.

75. Solmaz, D. Y. (2019). Relationship between Lifelong Learning Levels and Information Literacy
Skills in Teacher Candidates. Universal journal of educational research, 5(6), 939-946.

76. Suhendi, A. (2018). Constructivist learning theory: The contribution to foreign language learning
and teaching. KnE Social Sciences, 87-95. Retrieved on October 14, 2023 from
https://www.knepublishing.com/index.php/Kne- Social/article/view/1921.

77.Tal, C. (2018). Self-transcendence values, relationships, and participatory practice in early
childhood education. Education Research International, 2014.

78. Talbot, K., & Mercer, S. (2018). Exploring university ESL/EFL teachers’ emotional well-being and
emotional regulation in the United States, Japan and Austria. Chinese Journal of Applied
Linguistics, 41(4), 410-432.

79. Taranto, D., & Buchanan, M. T. (2018). Sustaining lifelong learning: A self-regulated learning (SRL)
approach. Discourse and Communication for Sustainable Education, 11(1), 5-15.

80. Taskiran, G., & Baykal, U. (2019). Nurses’ disaster preparedness and core competencies in
Turkey: a descriptive correlational design. International nursing review, 66(2), 165-175.

81. Taxer, J. L., & Gross, J. J. (2018). Emotion regulation in teachers: The “why” and “how”. Teaching
and teacher education, 74, 180-189. Retrieved on October 11, 2023 from
https://www.sciencedirect.com/science/article/abs/pii/S074 2051X18300337.

82. Tekkol, I. A., & Demirel, M. (2018). An investigation of self-directed learning skills of
undergraduate students. Frontiers in psychology, 9, 2324.

IJFMR240322594 Volume 6, Issue 3, May-June 2024 17



https://www.ijfmr.com/
http://www.academicjournals.org/ERR
http://www.knepublishing.com/index.php/Kne-
http://www.sciencedirect.com/science/article/abs/pii/S074

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
83. Weisskirch, R. S. (2018). Grit, self-esteem, learning strategies and attitudes and estimated and

84.

85.

86.

87.

88.

89.

achieved course grades among college students. Current Psychology, 37(1), 21-27.

Wiodkowski, R. J. (2018). Developing motivation for lifelong learning. Retrieved on October 14,
2023 from https://www.context.org/iclib/ic27/wlodkski/.

Worthington Jr, E. L., & Allison, S. T. (2018). Heroic humility: What the science of humility can
say to people raised on self-focus. United States. American Psychological Association.
Worthington Jr, E. L., & Van Zyl, L. E. (2021). The future of evidence-based temperance
interventions. Frontiers in Psychology, 12, 707598. Retrieved on October 10, 2023 from
https://www.frontiersin.org/articles/10.3389/ fpsyg.2021.707598/full.

Xiao, Y., & Yang, M. (2019). Formative assessment and self-regulated learning: How formative
assessment supports students' self-regulation in English language learning. System, 81, 39-49.
Yildiz-Durak, H., Seferoglu, S. S., & Sen, N. (2020). Some Personal and Professional Variables as
Identifiers of Teachers' Lifelong Learning Tendencies and Professional Burnout. Cypriot Journal
of Educational Sciences, 15(2), 259-270.

Yilmaz, E., & Kaygin, H. (2018). The Relation between Lifelong Learning Tendency and
Achievement Motivation. Journal of Education and Training Studies, 6, 1-7. Retrieved on October
11, 2023 from https://files.eric.ed.gov/fulltext/ EJ1174478.pdf.

—G)@
@ el icensed under Creative Commons Attribution-ShareAlike 4.0 International License

IJFMR240322594 Volume 6, Issue 3, May-June 2024 18



https://www.ijfmr.com/
http://www.context.org/iclib/ic27/wlodkski/
http://www.frontiersin.org/articles/10.3389/
http://creativecommons.org/licenses/by-sa/4.0/

