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ABSTRACT 

The purpose of this phenomenological study was to delve into the important role of school heads as a 

catalyst of inclusive education in the classrooms. It sought to uncover the challenges, strategies, and 

insights related to nurturing inclusive practices in educational settings. Employing purposive sampling, 

participants were chosen for in-depth interviews, allowing for rich, qualitative insights into their 

experiences and perceptions. The findings underscored the influence of school leadership in cultivating a 

supportive and inclusive school culture. Despite facing significant challenges such as limited resources 

and resistance from the community, school heads played a central role in driving inclusive education. Their 

leadership was instrumental in fostering an environment where all students, regardless of their 

backgrounds or abilities were accepted. Strategic planning emerged as a strategy for overcoming these 

challenges. School heads needed to develop comprehensive plans that addressed the specific needs of their 

schools, allocated resources efficiently, and set clear goals for inclusion. Additionally, professional 

development for teachers and staff was crucial. Ongoing training and support helped teachers implement 

inclusive practices effectively and adapt to the diverse needs of their students. Collaborative efforts also 

played a significant role in enhancing inclusive practices. School heads needed to foster a culture of 

collaboration, encouraging teachers, parents, and community members to work together towards common 

goals. This collaborative approach not only strengthened the implementation of inclusive education but 

also built a sense of shared responsibility and community support. The study highlighted the importance 

of proactive policies and supportive environments for diverse learners. Educational management had to 

prioritize inclusion, ensuring that policies were not only in place but also actively enforced and supported 

with the necessary resources and training. Future research should focus on longitudinal studies to examine 

the long-term outcomes of inclusive education in the classrooms. Additionally, comparative analyses 

across different educational content could provide valuable insights into refining inclusive strategies. 

Ultimately, the study revealed the transformative potential of inclusive education when school leadership 

was dedicated, informed, and proactive in their approach. 

 

Keywords: educational leadership, implementation of inclusive education, school heads, qualitative-
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INTRODUCTION 

School heads face challenges in implementing tailored educational programs for learners with special 

needs and attention. A specific concern is public misconceptions, where societal misunderstandings about 
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the purpose and effectiveness of special schools impact the acceptance of their positive role within an 

inclusive education framework. This issue arises when the community perceives special schools as 

segregated rather than supportive, fostering resistance against inclusive practices. These challenges 

significantly affect the performance of special schools, particularly when benchmarks for schools are not 

well-established, making it difficult to showcase the benefits of tailored programs related to inclusive 

education. Addressing these issues falls within the role and obligations of school heads, which influence 

promoting inclusivity within the classroom amid persistent challenges related to misconceptions and 

recognition (Merrigan & Senior, 2023). 

In Pakistan, there are 50 percent of the children population and school heads face problems in addressing 

prevalent behavioral and emotional disorders among these learners. School heads lack training to use good 

strategies for these learners. Aside from this, most learners are in poor economic status, and it's hard for 

school heads to give the right help to those who need it (Khalid et al., 2023). In addition, in another study 

in Indonesia, school heads face problems regarding including children with special needs in regular 

classes. Some stakeholders expressed concerns that the presence of these learners might demand excessive 

attention from teachers, potentially impacting the overall learning experience (Marentek, 2023). Further, 

the existing special education policy in Saudi Arabia lacks support for special education inclusion. This 

policy perceives students with special needs as inherently different from their peers in mainstream 

educational settings. It was found that approximately 70% of students with special education needs lack 

adequate educational provisions (Alsolami & Vaughan, 2023). 

In the Philippines, school leaders face difficulties as catalysts of inclusive education. One big problem is 

that many school leaders don't feel ready or know enough about special education. This makes it hard for 

them to include learners with various learning needs in regular classrooms (Macabenta et al., 2023). A 

study conducted by Kilag et al. (2024) found that in Cebu City, Philippines, school heads faced challenges 

related to limited resources hindering the provision of necessary support for a diverse student population 

and constrained funding for staff professional development. Furthermore, resistance to change within the 

school community poses a formidable barrier, with some teachers and staff reluctant to embrace inclusive 

education initiatives. 

In the Division of Davao de Oro, it is observable that school heads encounter difficulties in implementing 

inclusive education strategies due to limited resources, inadequate teacher training, and a lack of 

established policies that value the unique needs of learners. This challenge affects the integration of 

learners with special attention into regular classrooms and prevents the creation of an inclusive learning 

environment. As school heads deal with these challenges, we need to take some specific action to make 

education better for every learner. We need more money and support for schools, better teacher training, 

and a curriculum that helps all learners, especially those with different needs.  

The existing literature on challenges in inclusive education predominantly focuses on the experiences of 

teachers, illuminating the stress and difficulties they encounter while implementing inclusive practices 

(Allam & Martin, 2021). While some studies, such as Pescasio (2023), offer actionable recommendations 

for addressing these challenges from a teacher-centered perspective, there remains a significant gap in 

understanding how these challenges directly impact the leadership role of school heads. Despite 

acknowledging broader issues within schools embracing inclusivity, there is a limited exploration of the 

specific leadership challenges school heads face in this context. Similarly, Syamsi and Dharma (2023) 

focus on identifying and managing specific learning difficulties experienced by students in inclusive 

elementary schools, yet they do not delve into the unique challenges that school heads encounter in 
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navigating inclusive education. Thus, there is a crucial need for an in-depth analysis of the distinct 

challenges faced by school heads in inclusive education and their role in addressing these challenges 

within classroom settings. 

The urgency and social relevance of conducting this study were directly linked to ensuring equal 

opportunities for all learners and fostering social unity and equity. My study focused on addressing the 

challenges faced by school heads as catalysts of inclusive education. My research aimed to contribute 

significantly to advancing the inclusive education agenda and promoting social justice by 

comprehensively examining the specific leadership challenges inherent in fostering inclusivity within 

schools. By shedding light on these leadership challenges, I provide valuable insights into the challenges 

and opportunities of school leadership in inclusive education, which is crucial for enhancing support and 

guidance for school heads in their role as catalysts of inclusivity. 

Furthermore, my multifaceted dissemination approach was designed to maximize the impact of my 

findings on fostering community engagement and shared responsibility for education. By engaging 

directly with educators, school heads, and researchers through academic conferences and seminars, I 

facilitated dialogue and knowledge exchange, thus contributing to the ongoing discourse on inclusive 

education leadership. Additionally, by making my research accessible to a broader audience, including 

policymakers, parents, and community members, I aimed to promote greater awareness and understanding 

of the importance of inclusive education. 

The result of this study was helpful in determining the role of school heads as catalysts of inclusive 

education. By providing actionable insights and strategies for solving the challenges of inclusive education 

within institutions, the study aimed to create equitable educational environments which fostered a society 

where all learners have equal access to quality education. The results of this study were disseminated 

through various channels, including publication in reputable educational journals, workshops and 

seminars for school heads, teachers, and other stakeholders.  

Purpose of the Study 

The purpose of this phenomenological study was to describe the lived experiences of school heads as a 

catalyst of inclusive education among public schools of the Davao de Oro division. Further, this study 

aimed to gather findings that may allow school heads to develop appropriate leadership strategies to solve 

inclusive education challenges. 

In this study, the general definition on the role of school heads as a catalyst in inclusive education was all 

about understanding their management strategies on the challenges related to their experiences as catalyst 

of inclusive education and how their leadership influenced the learning environment. By delving into their 

experiences, this research identified effective strategies and practices that school heads employed to 

overcome barriers and enhance inclusivity in schools.  

Research Questions 

1. What are the lived experiences of school heads as catalysts of inclusive education in the classrooms? 

2. How do school heads cope with the challenges they encountered as catalyst of inclusive education in 

the classrooms?  

3. What are the insights of school heads as catalysts of inclusive education in the classrooms that can be 

shared with others? 

Theoretical Lens 

My study was seen through the Transformational Leadership Theory (Burns, 1978). This theory 

emphasized the importance of a leader's ability to inspire and motivate other teachers to achieve higher 
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levels of performance and engagement. Transformational leaders were characterized by their ability to 

articulate a compelling vision, foster a supportive and empowering work environment, and cultivate strong 

relationships with their followers. This idea was also supported in the study of Abbas et al. (2024), who 

found that transformational leadership not only shaped the culture of institutions but also significantly 

influenced their innovative performance, ultimately advancing educational outcomes and organizational 

effectiveness. 

In the context of my study, Transformational Leadership Theory helped understand how school heads, 

through their leadership practices, implemented inclusive education initiatives within classrooms. 

Transformational leadership, emphasizing inspiring vision, fostering supportive environments, and 

building strong relationships, provided a lens through which I examined how school heads effectively led 

inclusive educational practices. This theory underscored the critical role of school heads in shaping 

institutional culture and influencing educational outcomes. By exploring how transformational leadership 

principles were applied in the context of inclusive education, my study delved into the practical strategies 

that school heads could employ to create inclusive classroom environments, promoting positive 

educational outcomes for all students. 

Moreover, this study was supported by Social Cognitive Theory (Bandura, 1997). This theory emphasized 

the importance of observational learning, self-efficacy, and social modeling in shaping individual 

behavior. School heads who embodied the principles of Social Cognitive Theory served as role models for 

their staff, demonstrating inclusive practices, promoting self-efficacy among teachers, and fostering a 

supportive and collaborative school culture. 

In the context of this study, this theory saw school heads as role models for others by demonstrating 

inclusive practices in their interactions with students, teachers, and the wider school community. School 

heads provided a tangible example of inclusivity through their actions and behaviors, inspiring and 

motivating other teachers to emulate these practices. Additionally, by promoting self-efficacy among 

teachers, school heads empowered them to take ownership of inclusive practices and initiatives, fostering 

a sense of confidence and competence in their ability to create inclusive learning environments. 

Furthermore, this study was also seen through the Distributed Leadership Theory of Spillane et al. (1999), 

which explained that leadership was not solely the responsibility of one individual, such as the school 

head, but was distributed across various members within an organization. It emphasized the importance 

of collaboration, shared decision-making, and collective responsibility in driving organizational change 

and improvement. 

In the context of my study, Distributed Leadership Theory offered valuable insights into how leadership 

responsibilities could be effectively distributed among teachers to become a catalyst for inclusive 

education. By adopting Distributed Leadership Theory principles, school heads empowered teachers and 

other staff members to take on leadership roles as catalysts for inclusivity within the school community. 

This approach involved decentralizing leadership and promoting a culture of collaboration, where all 

teachers contributed their expertise and insights to address the diverse needs of all learners. Through this 

collaborative approach, school heads tapped into the collective wisdom of teachers, leading to more 

informed decision-making and more effective implementation of inclusive education practices. 

Scope and Limitation of the Study  

This study focused on the experiences of school heads as catalysts in inclusive education inside the 

classroom within public schools of Davao de Oro with at least three (3) years of meaningful experience 

who acknowledged having experienced challenges in giving quality education to learners through 
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inclusivity inside the classroom. Moreover, this research study was conducted from March to July for S.Y. 

2023-2024. 

The data gathered were limited to the perspectives of the selected school heads and may not fully represent 

all school heads in the division. Additionally, the absence of triangulation, such as corroborating findings 

with other data sources, may have limited the depth and validity of the conclusions. Contextual factors 

specific to Davao de Oro, such as local policies, resources, and community interactions, may also have 

influenced the applicability of the findings to other settings.  

Importance of the Study 

The findings of this study were used as a good source of information about the challenges faced by school 

heads as catalysts for inclusive education in the public schools of Davao de Oro, and the results of this 

study were highly beneficial to the following: 

This study may help the school heads, as it can give a profound understanding of the problems and 

opportunities experienced by their colleagues for being catalysts in inclusive education. By understanding 

the experiences of school heads, they could extract valuable lessons that informed their decision-making 

processes within the institution. Learning from the successes and overcoming shared obstacles became a 

reference of knowledge, enabling administrators to fine-tune policies and practices within their 

institutions. 

Further, this study may also benefit the teachers who found valuable insights into inclusive education 

practices they could implement in their classrooms. This served as a roadmap for public school teachers 

to gain access to the experiences of school heads who had mastered implementing inclusive education. 

Through the help of this study, teachers could generously share effective strategies, approaches to 

challenges, and the art of cultivating a classroom where every student felt valued and accepted. 

As for students with special needs, this research may give them additional insights for creating inclusive 

policies, practices, and support mechanisms within classrooms, ensuring that learners with special needs 

could receive the proper attention, resources, and understanding they deserved. It offered a platform for 

sharing success stories and effective approaches, inspiring educators to adopt inclusive practices and 

guidance that welcomed diverse learning needs. 

Moreover, this also may serve as a reference for (DepEd) Department of Education Officials, as it can 

give them comprehensive resources for informed decision-making. A detailed understanding of the pivotal 

role of school heads guided the development of targeted policies and interventions to enhance inclusive 

practices across classrooms. By delving into the phenomenology of school heads, the study equipped 

DepEd officials with a deeper awareness of the various needs related to inclusivity, fostering a more 

effective and responsive approach to shaping inclusive education policies and initiatives within the 

department. 

Lastly, this study may be helpful to future researchers as it not only showed what was happening with 

inclusive education but also set a strong foundation for more research in the future. The practical tips, 

innovative strategies, and real challenges shared in this study gave future researchers an understanding of 

this topic. By exploring the detailed experiences of school heads in making inclusion happen, future 

researchers could spot new trends, see what they needed to know more, and figure out what else they could 

explore. It could be used as a guide for them to study further the recommendations revealed in this study. 
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REVIEW OF RELATED LITERATURE 

Inclusive Education in the Classroom 

School heads play an essential role as catalysts of inclusive education in the classroom by leading the 

transformation of attitudes and behaviors within the educational community. It is a dynamic process 

involving the concerted efforts of educators, administrators, and support staff to nurture the holistic 

development of students. School heads catalyze change, steering the institution toward fostering an 

inclusive environment through intentional teaching and training initiatives (Mansur et al., 2021). Similarly, 

their role encompasses not only the imparting of academic knowledge but also the cultivation of material 

intelligence, character, social behavior, interpersonal skills, and emotional processing in students. By 

championing these efforts, school heads empower children to align their behavior with societal norms and 

rules, thus contributing to a more inclusive and harmonious educational environment (Martanti et al., 

2020).  

In connection, inclusive education is a transformative approach that prioritizes the rights and needs of all 

students, including those with disabilities, and is supported by several international and national legal 

frameworks (Singh, 2024). One of the primary international documents advocating for inclusive education 

is the United Nations Convention on the Rights of Persons with Disabilities (UN CRPD), adopted in 2006. 

Article 24 of the UN CRPD specifically emphasizes the right to inclusive education, asserting that states 

must ensure an inclusive education system at all levels and lifelong learning (Lee et al., 2024). 

Subsequently, in the Philippines, the legal and policy frameworks for inclusive education are robust, 

reflecting a commitment to ensuring that all learners, including those with disabilities, have access to 

quality education. The 1987 Philippine Constitution guarantees the right to education for every citizen, 

while the Magna Carta for Disabled Persons (Republic Act No. 7277) mandates accessible and suitable 

educational services for persons with disabilities (Negre & Perez, 2023). The Enhanced Basic Education 

Act of 2013 (Republic Act No. 10533) further supports inclusive education by ensuring curriculum 

flexibility to meet diverse learner needs. The Department of Education (DepEd) has also issued policies 

such as DepEd Order No. 72, series of 2009, which outlines the implementation of inclusive education 

practices in public schools (Macabenta et al., 2023). 

Furthermore, inclusive education aims to provide equal learning opportunities for all individuals, 

regardless of background or abilities. It revolves around creating an inclusive environment that ensures 

every learner has equal chances to succeed and reach their full potential. Equitable and inclusive education 

is a foundational pillar of a fair and just educational system, fostering a society that values diversity and 

eliminates barriers or discrimination. Embracing inclusive policies and practices enables the creation of a 

more equitable society where every learner can grow and contribute their unique talents and perspectives 

(Wakat et al., 2023). 

Additionally, Ahid and Chamid (2021) emphasized that school heads must promote inclusive education 

by revisiting the curriculum, encompassing values, attitudes, skills, and knowledge to develop individual 

competencies. The traditional view of the curriculum as merely subject matter is changing, necessitating 

a more comprehensive understanding of the entire educational system created by stakeholders. In 

connection, school heads are tasked with ensuring that the curriculum reflects an inclusive approach, 

addressing the unique requirements of each student while fostering an optimal education (Susanti & 

Rokhman, 2022). 

Subsequently, Andriana and Evans (2020) argue that inclusive education necessitates a curriculum that 

develops learning programs tailored to learners with special attention. The school must develop a planned 
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sequence of curriculum that emphasizes the experiences based on standards that become the guiding 

document for educators, guaranteeing that every learner, regardless of ability, has access to a rigorous 

academic experience (Pakpahan & Habibah, 2021). 

Similarly, school heads play an important role in supervising the evaluation process for the inclusive 

education curriculum, which assesses the effectiveness of instructional services provided to students with 

various special needs. School leaders drive creating and implementing inclusive education curricula that 

foster a learning environment where all learners can thrive academically and personally (Nira & Fauziyah, 

2021).  As a result, school heads play an essential role in the evaluation process, ensuring that it fosters an 

inclusive teaching and learning environment. The evaluation process provides educational institutions 

with essential data for demonstrating the efficacy of the learning process to stakeholders. This validates 

respect for diversity initiatives and promises transparency in demonstrating the impact of inclusive 

education (Genareo, 2022). 

In addition, inclusive education in the classrooms requires the school head to view the evaluation process 

as an individual professional activity for educators. Ongoing self-evaluation becomes integral to 

continuously reviewing and enhancing the school learning process. By cultivating a culture of self-

reflection and improvement, the school principal ensures that educators are equipped to address the diverse 

needs of students within an inclusive framework (Rosyidi & Rosikh, 2022). In this broader interpretation, 

educational evaluation becomes a means to measure student progress and reform the education system, 

aligning it with the principles of inclusivity and increasing accountability for results (Beach, 2020).  

Furthermore, recognizing education as a fundamental human right ensures that children with special needs, 

such as the blind, deaf, mentally disabled, quadriplegic, and inclusive children, have equal access to 

education. In alignment with human rights principles, educators, under the guidance of School Heads, 

become more active in expanding educational access to students from various backgrounds (Ikramullah 

& Sirojuddin, 2020). Similarly, school heads must provide opportunities for children with disabilities to 

access education in public schools, representing a breakthrough that fosters an educational landscape in 

which children with special needs are integrated into mainstream public schools, challenging the 

conventional norms of segregation (Rusmono, 2020). 

Consequently, promoting an inclusive education system requires school heads to champion the ideals of a 

just society where equality and harmonious diversity are emphasized. School heads play a pivotal role in 

fostering an environment where these differences are celebrated as potential catalysts for societal 

advancement (Iqbal et al., 2021). In line with the humanist concept of education, inclusive education 

embodies this principle by striving to create a learning environment where all students, regardless of their 

abilities, backgrounds, or circumstances, are provided with equitable access to education. School heads, 

as leaders and catalysts of inclusive education, must exercise equality by integrating significant values 

into the core of learning activities (Kuok et al., 2022).  

On the contrary, as leaders, school heads play a pivotal role in ensuring that must go beyond theoretical 

understanding. This means that school heads integrate values into every subject, translating theoretical 

concepts into lived experiences aligned with the curriculum's principles (Tuhuteru, 2023). In this role, 

school heads become the architects of an inclusive education system that goes beyond the mere imparting 

of knowledge. They instill essential values that are the bedrock for a just and harmonious society, shaping 

students' academic qualities and the learning community's character (Malik et al., 2021).  

In this regard, school heads must promote inclusive education rather than segregated education, which 

isolates students with special needs in a separate class. This enables school leaders to recognize the 
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shortcomings of this approach and identify the concept of inclusive education emerging as a transformative 

solution, aiming to address issues of educational equality for students with special needs (Francisco et al., 

2020). In addition, Inclusive education, as a concept, views every individual as equal, embracing both 

strengths and weaknesses. It requires cultivating an inclusive attitude among all educational community 

members to foster equality. This attitude teaches people to remain peaceful with their differences (Calp, 

2020). 

Similarly, school heads are crucial in championing this inclusive mindset, ensuring it values the entire 

educational system. By promoting an inclusive attitude, school heads contribute to creating an educational 

environment where children with disabilities are afforded a life without discrimination. This shift away 

from discriminatory attitudes is essential to preventing the systematic segmentation of education and 

avoiding the political alienation of minority groups (Medina-García et al., 2020). However, in promoting 

inclusive education, it is also essential to recognize that teachers do not merely accept education policies; 

their acceptance often aligns with teachers' perspectives and intuitions shaped by their experiences. 

Creative teachers play a crucial role in adapting policies through democratic education and implementing 

autonomous actions that address diverse challenges. Therefore, the educational vision should be oriented 

toward solving various problems and adapting to paradigm changes (Susilorini et al., 2022). 

Hence, adjustments and alignment with the community's knowledge and skill needs, considering their 

unique characteristics, are imperative for the effective implementation of inclusive education policies. 

Numerous Madrasah schools have yet to attain accreditation, highlighting the importance of addressing 

these disparities and ensuring equal access to quality education (Sumandya et al., 2022). Today, discussing 

academic reform reveals a significant and massive impact on the sustainability of other Islamic-based 

formal education institutions nationwide. Implementing the learning process requires preparing superior 

education management for effective outcomes (Aini & Yulianingsih, 2021). In connection, school heads 

play a pivotal role in promoting collaborative approaches that embrace models of inclusion. One notable 

example is co-teaching. This model involves the collaboration of teachers, including special educators, in 

designing and delivering instruction within inclusive classrooms (Iacono et al., 2021). 

Furthermore, in the Philippines, the concept of inclusive education, advocating for equal access to quality 

learning regardless of the learner's background or abilities, resonates with Madrasahs' unique cultural and 

religious context (Ahmad, 2020). Recognizing the significance of cultural and religious inclusivity, the 

research emphasizes incorporating inclusive teaching practices tailored to meet Madrasah students' diverse 

cultural and religious needs (Kuyini et al., 2020). Additionally, addressing varying learning needs within 

Madrasahs aligns with the principles of inclusive education, stressing differentiated instruction to 

accommodate diverse learning styles (Nurtamam et al., 2023). 

In addition, integrating special education (SPED) practices is paramount to inclusive education. Inclusive 

education involves actively participating in regular classrooms with learners with various learning needs, 

including those with special disabilities (Stanczak et al., 2023). Similarly, SPED, as an integral component, 

offers specialized instructional strategies, accommodations, and support to facilitate the meaningful 

inclusion of students with disabilities (Judilla et al., 2022). 

Meanwhile, Maher et al.  (2023) examined the pivotal role of school heads' preparation and professional 

development in nurturing inclusive practices. Their research underscores educators' need to possess 

theoretical knowledge and practical strategies, emphasizing the demand for a diverse skill set to effectively 

address the spectrum of learning needs. In addition, there is a need for school heads to develop 

collaborative teaching approaches in inclusive classrooms, stressing the essential alignment between 
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general and special educators to establish cohesive and supportive environments for all students (Uleanya, 

2023).  

Moreover, to effectively implement inclusive practices, literature underscores the importance of teacher 

professional development programs for educators in Madrasahs, providing them with the necessary skills 

and knowledge. Involving parents and the community is also vital, focusing on building strong 

partnerships to support inclusive initiatives (Leider et al., 2021). Furthermore, policy frameworks and 

leadership support cannot be overstated, advocating for inclusive educational policies and active 

leadership engagement to create an inclusive environment in Madrasahs (Brock et al., 2023). However, 

inclusive education in the classroom faces persistent challenges, as revealed in the context of Alternative 

Learning System (ALS) instruction. Despite continued approaches to enhance access to basic education, 

support mechanisms for ALS instruction, including instructional materials, facilities, equipment, financial 

resources, and stakeholder participation, remain problematic (Acido et al., 2020). 

Furthermore, ALS has low participation and passing rates, posing challenges to widespread adoption 

(Thomas & Thomas, 2020). On the contrary, a recent study found that many students successfully passed 

the ALS Accreditation and Equivalency (A&E) test and graduated from college. The findings highlight 

the pivotal role of school heads' leadership in continuing learning resilience in inclusive classrooms amidst 

curriculum shortcomings, technological gaps, inadequate instructional materials, unmotivated students, 

facility and equipment limitations, and insufficient financial and stakeholder support (Shohel et al., 2020). 

In connection, meticulously crafted IEPs serve as indispensable guides for educators, providing a 

structured framework to meet the distinctive learning requirements of students. To achieve successful 

inclusive education, school heads must make broader systemic changes and encourage transformative 

shifts in school culture, policies, and structures to foster environments that embrace diversity and ensure 

the success of inclusive practices (Ainscow et al., 2021). On the other hand, diverse and inclusive 

methodological strategies are deemed necessary but insufficient for achieving the educational inclusion of 

students with disabilities. Fostering the participation and success of all students is not just an option but a 

matter of responsibility and social justice (Pérez‐Carbonell, 2021). 

Similarly, to ensure effective inclusion of students with disabilities, a humane and practical learning 

approach is essential. School heads play a pivotal role in fostering a respectful and inclusive classroom 

environment by maintaining close relationships with students and demonstrating a genuine commitment 

to their needs (Ehlinger & Ropers, 2020). In this context, school heads must navigate a dual role. They 

can be potential barriers to inclusivity if they do not adopt appropriate strategies, but they are also crucial 

contributors to preventing student dropout and ensuring academic success. By providing diverse ways for 

students to demonstrate their learning competencies, school heads can effectively support all students and 

promote a more inclusive educational environment (Nieminen & Pesonen, 2022). 

In contrast, positive actions taken by school leaders to contribute to student inclusion include designing 

accessible spaces, providing teaching materials in advance, employing peer support, and implementing 

exams with reasonable adjustments (Sandoval et al., 2021). On the other hand, relevant adaptation 

measures, such as establishing a mentoring system and collaborating with disability services, highlight 

strong institutional support and continuous evaluation for success (Wells & Kommers, 2020). 

Furthermore, concerns about inclusive education can often be linked to the attitudes of school heads, which 

adds complexity to the task of fostering effective inclusive practices. To address these concerns, school 

heads must embrace diversity through differentiated instruction, adapting their approaches to meet the 

growing diversity within student populations (Yada & Savolainen, 2023). Collaboration among school 
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heads emerges as a critical factor in the successful implementation of differentiated instruction. This 

collaboration highlights the complex and multi-dimensional nature of special education, as effective 

differentiated instruction often requires coordinated efforts and shared strategies among educational 

leaders (Ghedin & Aquario, 2020).  

Challenges Faced by School Heads in Inclusive Education 

School heads face challenges in inclusive education, including proper balancing of the different needs of 

learners with disabilities alongside their peers in mainstream classrooms (Gordon-Gould & Hornby, 2023). 

Similarly, their challenges extend beyond theoretical considerations, encompassing practical strategies and 

resource allocation to meet the unique needs of diverse learners within the school community (Merrigan 

& Senior, 2023). On the other hand, school heads, positioned as leaders in the institution, are tasked with 

successfully addressing challenges and require understanding these challenges for effective leadership 

practices. The lack of comprehension regarding the various aspects of fostering inclusivity hampers their 

ability to implement necessary structural changes and provide the required support systems for special 

education teachers (Dube, 2020). 

Similarly, to address this, there is a pressing need for additional support mechanisms that allow school 

heads to navigate administrative complexities while prioritizing effective leadership in inclusive education 

(Masyhum, 2021). In addition, a significant obstacle school heads face in promoting inclusive education 

lies in their limited understanding of laws and regulations in special education. These are often viewed as 

barriers rather than guiding principles; these regulations may prevent school heads from fully committing 

to inclusive practices and hinder the implementation of essential structural changes. The lack of 

comprehension regarding special education laws creates a barrier to progress (Paloniemi et al., 2023). 

On the contrary, the school head's success in implementing inclusive education is optimizing human 

resources to form flexible and capable teams. The availability of trained special educators across schools 

regularly demonstrates a reliance on teachers without vital experience, qualifications, and certifications 

(Coviello & DeMatthews, 2021). In connection, school heads also encounter challenges like insufficient 

knowledge and engagement with special education, significantly impacting their leadership roles in 

supporting students with special needs. Such limitations may impede the progress of inclusive practices 

within educational institutions under their leadership. Targeted professional development initiatives and 

support mechanisms are urgently needed to address this pressing issue (Slee, 2023).  

Roles of School Head as catalysts of Inclusive Education in the Classroom 

The role of school heads as catalysts of inclusive education within the classroom entails breaking down 

barriers and promoting equal access to education for all students. Regarding inclusive leadership, the 

school heads go beyond traditional hierarchical management, actively engaging in community 

participation (Parmigiani et al., 2021). Similarly, in recognizing the limitations of conventional power 

structures, the school head empowers communities to contribute to policy development, curriculum 

design, and interventions that benefit every child in the school community. They also play an essential 

role in shaping an inclusive classroom environment for all students (Bourke & Titus, 2020). 

Furthermore, James et al. (2020) emphasized that school heads catalyze inclusive practices, assuming their 

role as empathic and visionary leaders. Moya et al. (2020) critically investigated those existing systems 

improves school culture, student progress, and teacher's well-being, fostering an inclusive and supportive 

educational environment. In addition, cultivating inclusive school cultures is paramount, particularly in 

advancing diversity and equity and establishing safe learning environments for all students (DeMatthews 

et al., 2020). 
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Evidently, Jurs et al. (2023) emphasized that efficient resource allocation is crucial for the academic 

success of students with disabilities. Licwinko (2023) argues that the swift processing of funding enables 

schools to promptly address any deficiencies in learning resources. Moreover, Schmeisser and Courtad 

(2023) found that technology is vital in supporting all learners, including those with disabilities, by 

providing assistive tools and accessible digital resources. Furthermore, Maqueda et al. (2023) found that 

integrating cost-effective and universally accessible technological components into educational resources 

can promote student autonomy and independence, enriching the overall inclusive educational experience. 

In addition, Padden (2023) supported the idea that collaboration among educators is essential for creating 

a unified approach to inclusion, which effectively supports diverse learners and fosters a cohesive 

educational environment. Onrubia et al. (2022) also found that through ongoing dialogue and teamwork, 

educators can more effectively address the unique needs of each student, thereby enhancing the inclusion 

process's effectiveness and impact. Finneran et al. (2023) found that student voice initiatives are crucial 

for empowering students by involving them in decision-making processes. Nautiyal and Professor (2023) 

found that cultivating a school culture that values diversity and inclusion is crucial for boosting student 

engagement, improving academic performance, and reducing discrimination. Similarly, De La Peña et al. 

(2023) emphasize the importance of deeply integrating these principles into the school's core values and 

operational frameworks.  

Likewise, Boubée et al. (2023) emphasized that creating a supportive and welcoming school culture is 

vital for fostering a positive educational environment, which in turn enhances student well-being and 

academic success. Their research highlights the essential role of school leadership in fostering supportive 

behaviors that aid in school development and improve student outcomes. Similarly, Barker et al. (2023) 

discovered that schools are increasingly seen as crucial in addressing students' mental health issues.   

Additionally, the significant influence of school culture on establishing norms, values, and academic 

achievement highlights the importance of fostering a collaborative and positive environment among 

school staff, as revealed by studies using school culture inventories (Ardiyan et al., 2023). In the end, 

focusing on core values like respect, empathy, and understanding within educational settings is essential 

for creating a safe, inclusive, and supportive atmosphere that enables students to thrive both academically 

and emotionally (Stanley & Näthke, 2022). 

However, the school head catalyzes meaningful improvements through these efforts (Ainscow, 2020). 

School heads must proactively delegate responsibilities to create an inclusive learning environment 

(Wilson et al., 2020). Subsequently, Nyaaba et al. (2023) found that continuous professional development 

(CPD) is crucial for enhancing educators' teaching practices. In connection, Donath et al. (2022) 

highlighted the importance of ongoing training programs focused on inclusive education practices. 

Similarly, Koh (2022) found that collaboration between general and special education teachers improves 

classroom interaction. Moreover, Houchens et al. (2023) revealed that a positive school climate—

characterized by high levels of students' subjective well-being and a nurturing atmosphere—correlates 

with improved student outcomes.  

Also, Rompho and Pattamaroj (2023) emphasized the importance of monitoring and evaluating the 

implementation of inclusive education to achieve its objectives and enhance educational outcomes for all 

students. Continuously assessing and adjusting inclusive practices is essential for effectively meeting the 

diverse needs of students. Additionally, Koneva et al. (2023) revealed that collaboration among educators, 

special education staff, and families in developing and implementing Individualized Education Plans 

(IEPs) is crucial for providing personalized support and ensuring student success in inclusive 
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environments. Breyer and Gasteiger-Klicpera (2023) found that implementing regular monitoring and 

evaluation processes allows schools to identify areas where inclusive education strategies can be 

improved.  

Consequently, school heads must actively set goals, establish clear performance expectations, and cultivate 

persistence and drive in others (Maponya, 2020). In connection, effective school leadership in inclusive 

education requires a comprehensive perspective that aligns with the intricate complexities of catering to 

the diverse needs of learners. The accessible and inclusive environment encompasses leadership abilities 

that promote cooperation, making the school head a central figure in influencing the effectiveness of 

inclusive education initiatives (Mahoney et al., 2021). 

Kamran et al. (2023) indicated that inclusive education faces significant challenges due to resistance from 

teachers and the community. Halder (2023) noted that teachers' concerns about new teaching methods and 

increased workloads present major obstacles. Furthermore, Allan (2022) revealed that knowing the biases 

and misunderstandings of teachers about inclusivity and disabilities is essential for fostering an inclusive 

school culture that benefits all students. Similarly, Expósito (2022) found that overcoming parental 

skepticism towards inclusive education necessitates effective communication and engagement strategies 

to dispel misconceptions and build trust.  

Oskarsdottir et al. (2020) found that effective school leadership entails team collaboration in decision-

making. Savolainen et al. (2020) revealed that identifying barriers to implementing inclusive education 

becomes critical for school heads for positive educational initiatives. A study by Jurs et al. (2023) echoed 

these findings, highlighting the necessity of balancing resources within budget constraints to effectively 

support the diverse needs of students. Singh et al. (2023) observed that limited access to professional 

development opportunities affected the ability of teachers to acquire the skills and training needed to 

support students with diverse needs. Furthermore, Nam (2021) found that resource constraints often 

prevent teachers from implementing differentiated instruction and assessment methods. Prathama et al. 

(2022) emphasized the importance of staying informed about relevant laws and policies related to 

inclusive education.  

Moreover, in championing inclusivity within the classroom, school heads assume a central role that 

extends beyond traditional leadership responsibilities. To promote inclusive education, school heads must 

prioritize three key aspects: increasing participation, transferring a visionary approach, and instigating 

meaningful change that resonates with the various needs of students (Asamoah, 2023). Similarly, the 

pivotal role of school heads is to provide authentic and impactful leadership beyond administrative tasks. 

In this way, the school head becomes a key advocate for promoting inclusive education in the classroom, 

ensuring that diversity is acknowledged and embraced as an integral part of the educational experience 

(Saleem et al., 2020).  

On the other hand, leadership catalyzes collaboration within educational institutions, creating an open 

space where trust and teamwork can flourish across diverse academic community levels (Abu Nasra & 

Arar, 2020). On the other hand, recognizing the inadequacy of conventional approaches, the school head 

becomes an advocate for fostering an inclusive environment that goes beyond mere compliance with 

teachers' instructions. It involves creating a space where educators are motivated to enhance their students' 

performance through advanced learning techniques that cater to higher-order thinking abilities (Avidov-

Ungar, 2022). 

Correspondingly, within the contemporary educational landscape, school leaders face the unique challenge 

of promoting inclusive learning, a task intricately linked to the dedication of teachers working diligently 
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to impart relevant knowledge (Scull et al., 2020). Oetjen (2023) found that allocating resources for 

inclusive education is essential to ensure that all students have equitable access to educational 

opportunities. Additionally, Leifler (2023) emphasized that a collaborative effort involving stakeholders 

such as parents, community members, and educational specialists is crucial for gathering valuable insights 

and resources that enhance inclusive practices. Abrol (2023) also supported the idea that a collaborative 

approach not only helps educators meet the diverse needs of students but also fosters an inclusive and 

supportive learning environment. 

Means of Coping the Challenges as a Catalyst  to Inclusive Education in the Classrooms 

Abbas et al. (2020) that school heads serve as transformative educational leaders, addressing global 

challenges and championing educational inclusivity. The school head's influence encompasses academic 

and cultural reforms, focusing on pivotal aspects like increasing participation, transferring vision, and 

instigating change. Shoaib et al. (2023) supported the idea that the effectiveness of school heads proves 

importance in achieving institutional goals, emphasizing authentic leadership that fosters the professional 

development of educators. Volosnikova (2023) highlighted that collaboration among teachers, staff, 

parents, and the community is essential to overcoming challenges in inclusive education. Raudeliūnaitė 

and Gudžinskienė (2023) found that addressing behavioral barriers and advocating for sensitivity among 

stakeholders are key to fostering inclusivity. Leading by example in inclusive behaviors encourages the 

wider adoption of inclusive practices, embedding inclusivity within the school culture.  

Similarly, Nejati and Shafaei (2023) emphasized that inclusive leadership practices are essential for 

effectively managing cultural diversity, promoting collaboration, recognizing students' cultural 

backgrounds, and cultivating an inclusive school culture based on social justice and diversity management 

through community involvement. Massouti et al. (2023) highlighted the pivotal role of school leaders in 

promoting inclusivity within educational settings through a multifaceted approach. Albadawi (2023) found 

that implementing student-centered learning approaches ensures that teaching methods accommodate a 

variety of learning styles and abilities. Developing inclusive policies that promote equity, such as anti-

bullying measures, helps create a welcoming environment for all students.  

Additionally, Chhogyel et al. (2023) revealed that providing emotional support to students and staff fosters 

an atmosphere where challenges can be openly discussed. Opoku et al. (2022) explained that inclusive 

education is recognized as a beneficial policy to support the learning of all students in a single classroom. 

Khoirunnisa and Rahma (2023) found that effective collaboration among educators, administrators, and 

stakeholders is essential for the successful implementation of inclusive education, fostering a shared vision 

and cohesive strategies. Eminyan and Baghdasaryan (2023) also found that engaging families and 

community organizations is vital, as partnerships with these groups provide additional resources and 

support networks, promoting inclusivity and addressing the holistic needs of students. 

In addition, the promotion of school heads in inclusive education presents a unique challenge beyond the 

classroom. It requires a profound shift in organizational culture, policies, and practices. To foster a truly 

inclusive environment, school heads must embrace systemic change, resource allocation, and cultivating 

a culture that values diversity and supports the learning needs of every student (Mitchell & Sutherland, 

2020). Consequently, school heads also face problems with administrative burdens, often overshadowing 

the critical aspects of fostering inclusivity. The balance between resource management, strategic planning, 

and conflict resolution demands significant time and energy from school heads (Lambrecht et al., 2020).  

Furthermore, Rousey et al. (2022) revealed that collaborative efforts between schools and community 

organizations offer essential services and opportunities that further support inclusivity, emphasizing the 
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importance of partnerships in creating a comprehensive and supportive educational environment for all 

students. While Zaorska (2022) highlighted the need for joint seminars and training for both administrative 

and pedagogical staff to enhance collaboration and understanding of inclusive education practices. 

Similarly, De Oliveira (2023) found that collaborative practices among teachers, especially in the 

exchange of strategies and resources, are crucial for supporting diverse learners and enhancing the 

effectiveness of inclusive education. Shand and Batts (2023) emphasized that through collaborative 

mentoring projects and the creation of communities of practice. Doroshenko and Tsina (2022) found that 

Individual Education Plans (IEPs) are essential for tailoring educational programs to meet the unique 

needs of students with special needs, thereby increasing the effectiveness of inclusive education. 

Meanwhile, in Pakistan, the effective inclusion of children with special needs in the educational system 

relies on fostering their active involvement in evaluation and intervention processes (Shaikh et al., 2023). 

Consequently, as school heads lead effectively, they cultivate collaboration within educational institutions 

(Baldanza et al., 2023). Subsequently, the ongoing shift towards inclusive education necessitates 

innovative teaching methods and positive teacher-student relationships (Pozo-Rico et al., 2020). In 

addition, various studies underscore the critical role of teaching methodologies and resources in shaping 

the inclusivity of learners (Oliveira et al., 2022). Hence, coping with these challenges requires proactive 

measures by school heads, such as investing in ongoing professional development to stay abreast of 

innovative teaching methodologies and advocating for policy changes that support inclusivity to diverse 

learning needs (Garzon Artacho et al., 2020).  

Furthermore, implementing innovative policies and adopting fair educational practices are critical for 

enhancing the schools' productivity (Kistyanto et al., 2022). Likewise, school heads must navigate the 

complexities of policy development by employing strategic planning and leveraging historical data to 

inform inclusive policies (Eckert & Morgan, 2023). On the other hand, the positive relationship between 

school heads and teachers is a coping mechanism, fostering mutual understanding and collaboration 

(Lenart-Gansiniec & Sułkowski, 2022). In addition, coping with challenges as catalysts for inclusive 

education requires school heads to showcase inspirational leadership (Herman et al., 2023).   

The above literature review underscores the indispensable role of school heads as a catalyst in inclusive 

education within classroom settings. Their leadership qualities, including visionary approaches, 

empathetic engagement, and transformative leadership styles, are crucial in fostering an inclusive school 

culture and facilitating meaningful change. However, despite recognizing the pivotal role of school heads, 

the literature also highlights various challenges they face, such as balancing diverse learner needs, 

navigating administrative burdens, and addressing limited understanding of special education laws. While 

existing literature offers valuable insights into the challenges faced by school heads as catalysts of 

inclusive education, there remains a gap in understanding their specific experiences and coping strategies 

as catalysts for inclusive education within classroom settings. Therefore, this study aimed to address this 

gap by exploring school heads' experiences and coping mechanisms as catalysts for inclusive education 

within public schools of Davao de Oro.  

 

METHODOLOGY 

Research Design 

In this study, a qualitative research design was used. A qualitative inquiry lay in the interpretation and 

understanding of words and observations. This shift allowed the researchers to uncover meanings, 

contexts, and patterns inherent in the data. A diverse array of data sources, encompassing audio recordings, 
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text, and images, facilitated a comprehensive understanding of the phenomena under examination (Ritter 

et al., 2023). 

In the context of this study, I used interpretation and understanding of words and observations. This 

approach allowed me to delve into the meanings of data, contexts, and patterns. I also employed diverse 

data sources, including audio recordings, text, and images. This varied data collection strategy provided a 

comprehensive understanding of the phenomena I investigated. This approach enabled me to explore and 

analyze the research questions in a rich and context-specific manner, giving me the flexibility to capture 

the important data in my study. 

Similarly, I employed phenomenology to delve into the experiences of school heads acting as catalysts for 

inclusive education within public schools in the Davao de Oro division. Utilizing the qualitative-

phenomenological method, I aimed to uncover school heads' challenges and opportunities in advancing 

inclusive education. Additionally, I explored the coping strategies employed by school heads to maintain 

inclusivity in the face of various challenges in the realm of inclusive education. 

Research Participants 

The participants for this study consisted of one to nine (1-9) school heads from public schools, specifically 

those overseeing public schools within Davao de Oro. The number of participants was determined 

following Creswell's guidelines for phenomenological studies, where he recommended a range of 5 to 25 

participants (Daelman et al., 2020). Additionally, it was acknowledged that a sample size as small as nine 

(9) could be considered fair, given the importance of quality over quantity in qualitative research (Pyo et 

al., 2023). 

The participants were chosen through purposive sampling. Purposive sampling involved deliberately 

selecting participants based on specific characteristics, such as their level of education or expertise in a 

particular area of interest. This approach included identifying and choosing individuals or groups with the 

necessary qualifications for the study (Alessi & Kahn, 2023). 

Moreover, I ensured a clear understanding of the research purpose of this study, allowing me to select and 

approach qualified participants based on established inclusion criteria. Participants were chosen regardless 

of age, gender, and school category. Nevertheless, participants had to meet the following criteria: a) be a 

school head in a public school assigned in the division of Davao de Oro; b) have been a school head for 

at least three years; c) have implemented inclusive education in the classrooms. On the other hand, school 

heads not assigned in Davao de Oro division, serving less than 3 years, and not having implemented 

inclusive education in the classroom were not participants of this study. 

Role of the Researchers 

In this qualitative research, my role as the researcher involved ensuring the ethical conduct of the study, 

being an interviewer during IDIs, ensuring the proper recording of interviews, transcribing with 

confidentiality, translating responses accurately, and conducting primary data analysis (Bibi et al., 2021). 

As an interviewer during in-depth interviews (IDIs), I facilitated and guided participants through a 

reflective and introspective exploration of their perspectives. With a focus on individual responses, I also 

created a comfortable and open environment that encouraged participants to delve deeply into their 

thoughts and experiences. Through thoughtful questioning and active listening, I aimed to elicit rich and 

detailed narratives, allowing participants to articulate their viewpoints with clarity and depth. 

Furthermore, in ensuring the integrity of data recording for this study, I meticulously implemented a 

comprehensive approach. Firstly, I employed audio recording devices to capture the entire interview, 

promoting transparency and safeguarding against potential researcher bias. This preserved the originality 
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of participants' responses and facilitated accurate transcription. To further enhance reliability, I adopted a 

systematic coding system, ensuring consistency in data analysis and enabling fellow researchers to 

replicate the study effortlessly. 

Moreover, as a transcriber, I meticulously transformed spoken words into written text, maintaining 

accuracy and confidentiality in transcriptions. In addition, I also emphasized my role as a member checker. 

I returned to the participants with the transcripts, seeking their feedback to ensure their responses were 

accurately represented. It was a valuable step in maintaining the credibility of the data and respecting the 

participants' perspectives in the research process. 

In addition, in the translation process, I carefully preserved the meaning of participants' responses, 

ensuring accurate delivery of their thoughts and feelings while maintaining cultural sensitivity. I also 

sought feedback from participants to ensure the validity and accuracy of translations. 

Lastly, as a data analyst, I was committed to objectivity; I also fostered themes and patterns aligned with 

the data without preconceived biases. I also employed qualitative analysis techniques, such as thematic 

coding and constant comparison. 

Data Sources 

In this qualitative study, I recognized the efficacy of in-depth interviews (IDIs) and emphasized the 

transparency of using this method to delve into participants' thoughts, feelings, and behaviors on 

significant issues. In this study, there were commonly utilized data sources, and I primarily relied on in-

depth interviews, considering it a valuable method for obtaining detailed information (Creswell, 2017). 

The primary data source was face-to-face interviews involving nine (9) research participants who were 

school heads in public schools of the specified district. These interviews were conducted personally, 

providing an in-depth exploration of participants' perspectives. 

The data were collected from participants within the context of public schools in the Davao de Oro 

Division, emphasizing a generic description of the place to maintain confidentiality. The decision to opt 

for virtual interviews through platforms like Google Meet and Zoom underscored the evolving nature of 

research methods in response to technological advancements. These platforms played a crucial role, 

mainly when participants could not attend face-to-face interviews, ensuring flexibility and accessibility in 

data collection. 

Furthermore, this study was based on secondary sources such as articles, journals, and books cited in the 

related literature review. As noted by Halldorsson et al. (2023), secondary sources provided interpretations, 

analyses, and commentary based on information derived from primary sources, offering valuable insights 

and supporting the study's findings. 

In summary, the data sources for this qualitative research encompassed responses from in-depth interviews 

(IDI) and observations within the generic setting of public schools in the specified district. Additionally, 

secondary sources, including articles, journals, and books, augmented and supported the study's findings. 

Data Collection Procedure 

The data collection procedure involved ethical considerations by seeking permission from authorities, 

securing consent from participants through Informed Consent Forms (ICF) to ensure voluntary 

engagement, conducting orientation sessions, preparing an interview guide, conducting In-Depth 

Interviews (IDIs), and providing supporting literature on qualitative data collection methods. This ensured 

a methodologically sound and ethical approach to gathering information and gaining insights into the 

researched phenomenon (Lok & Adams, 2023). 

In the context of this study, I meticulously followed a step-by-step process to ensure thematic, ethical, and  
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confidential data collection. Firstly, the paper was reviewed by the St. Mary's College Research Ethics 

Committee (SMCTI-REC) office to ensure participant safety and adherence to ethical standards during 

the study. Following that, an approval letter from their office was requested. 

Secondly, an endorsement letter was obtained from the Dean of the Graduate School Program at St. Mary's 

College of Tagum, Inc. The Dean's endorsement letter and the REC's certificate of permission were used 

as proof of permission to conduct the research. Similarly, the structured interview was sent to assigned 

instrument validators to ensure the questions were relevant to the study's purpose and research questions. 

Following that, communication was established for approval by the school division superintendent of the 

Division of Davao de Oro. An approval letter was delivered to the Maco South District, Division of Davao 

de Oro, along with the letter of intent to conduct the study among school heads of the nine (9) public 

elementary schools where participants were assigned. 

Thirdly, participants' consent forms were secured, requesting permission to participate in the study. The 

forms confirmed their acceptance and willingness to participate. Respondents were notified individually, 

and I personally delivered a copy of the approved letters granting permission to conduct the research and 

obtained their signatures. The Informed Consent Forms (ICF) were also provided, including a provision 

requesting participants to record in-depth interviews through suitable means. Before the face-to-face 

interviews, participants underwent an orientation to ensure a thorough understanding of the purpose of the 

research and their involvement.  

Fourth, in-depth interviews with school heads were conducted through personal meetings, briefings, or 

presentations in person. Additionally, supplementary methods like messenger or email distribution 

complemented in-person recruitment efforts to ensure appropriate scheduling based on participants' 

availability. Before the interviews, participants were re-oriented to ensure their comfort with the process. 

The assigned validators employed and validated a semi-structured interview guide. Throughout the 

interviews, precautions were taken to avoid questions leading to the revelation of personal profiles or 

identifiable features. Participants were addressed using codes instead of real names, and any pictures taken 

for verification purposes had faces blurred. 

After completing the individual interviews, responses were audio-recorded, with each session lasting 

approximately 60-90 minutes. The data were then transcribed and analyzed with the participants' consent 

to identify themes and patterns. This analysis phase took about three weeks. Following data analysis, the 

summarized findings were shared with the participants during the member-checking phase. Participants 

were invited to review the findings and were encouraged to provide feedback on their accuracy and 

representativeness. This process was facilitated through in-person orientation, allowing participants to 

offer their perspectives and suggest any adjustments or clarifications to ensure the credibility and 

trustworthiness of the study findings. Their input was carefully considered and incorporated into the final 

analysis, enhancing the validity of the research outcomes. 

Data Analysis 

I adopted a thematic analysis to extract meaningful insights from the gathered data in this qualitative 

research. Thematic analysis was the next step in the analytical process, focusing on identifying, analyzing, 

and reporting patterns or themes in the data. This approach distilled the rich qualitative data gathered 

through in-depth interviews. By systematically organizing and coding the data, the goal was to uncover 

recurring patterns and thematic elements emerging from participants' narratives, contributing to a better 

understanding of the phenomenon under investigation (Nandiyanto et al., 2023). 
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Villeneuve and Bouchamma (2023) highlighted key processes that were integral to the research 

methodology in connection with a comprehensive analysis of the collected data. The first step involved 

effective raw data management, emphasizing the need for systematic organization and storage to ensure 

accessibility and coherence throughout the analysis phase. Data reduction followed, focusing on 

condensing the collected information to identify essential patterns and relevant themes. On the other hand, 

coding and theming played a pivotal role in this process, involving the systematic labeling and 

categorization of data to discover the underlying patterns and trends. Finally, data representation involved 

translating the coded and themed data into a format that facilitated a meaningful and insightful 

interpretation, contributing to a comprehensive understanding of the research phenomenon. 

Firstly, raw data management was followed by meticulously transcribing the gathered data. This was 

performed by listening to the recorded interviews, using Microsoft Word for transcription, and formatting 

the transcript according to established guidelines. 

Subsequently, data reduction was undertaken, a crucial step in enhancing data quality before analysis. This 

involved carefully eliminating unusable or irrelevant portions of the transcript, ensuring that the retained 

data was meaningful for analysis. 

Third, coding was used to classify and categorize text, creating a framework for thematic concepts and 

their relationships. In this study, the coding process involved reading through the data multiple times, 

segmenting the text, labeling segments with codes, reducing overlap or redundancy, categorizing codes, 

and collapsing codes into major themes. Colored pens and highlighters were also used to identify repeating 

themes and analyze the text. Responses with similar core ideas were selected and grouped to form larger 

themes, ensuring each theme contained at least three core ideas to be considered legitimate. 

Finally, a table was written that included major themes identified during the results. The first column 

corresponded to core ideas, and the second column expanded on major themes through a textual 

discussion. Verbatim statements extracted from participants and actual responses obtained during the 

research process supplemented the discussion. 

Trustworthiness of the Study  

Ensuring the trustworthiness of qualitative research findings was crucial for establishing the study's 

quality, authenticity, and sincerity. Trustworthiness involved a reader's confidence or trust in the outcomes. 

In this study, trustworthiness involved credibility, dependability, confirmability, and transferability (Pratt 

et al., 2023). 

Credibility referred to the belief in the veracity of the results of the study (McKim, 2023). In this study, 

credibility was enhanced through multiple measures, including member checking, iterative questioning, 

and the utilization of well-established methods. This iterative approach allowed for a more comprehensive 

understanding of participants' experiences and perspectives, thereby enriching the data collection process. 

Furthermore, the member-checking technique was integral to ensuring the credibility and accuracy of the 

findings. Participants were actively engaged in the validation process by being presented with data or 

findings derived from their interviews. This method served as a means of validation and fostered 

participant involvement in the research process. Specifically, in this study, member checking involved 

revisiting participants' responses and allowing them to cross-check their answers from the recorded 

interviews. Participants were provided with a printed copy of the transcribed data from their interviews to 

facilitate this process. This approach enabled them to review and verify the transcription's accuracy in 

real-time. Each participant received a physical copy of the data, and ample time was allotted for thorough 

assessment to ensure their feedback was fully considered. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR240426107 Volume 6, Issue 4, July-August 2024 19 

 

During the face-to-face member-checking session, participants were encouraged to provide any 

corrections, clarifications, or additional insights regarding the transcribed data. If discrepancies or 

inaccuracies were identified, adjustments were made in real time to ensure the accuracy of the information. 

Following the review, participants were asked to sign a certification or validation form confirming that 

they had thoroughly evaluated the transcribed data during the session and expressed their approval of the 

results. Participating actively in the member-checking process enhanced the credibility and authenticity 

of the study's findings. 

In connection, the respondents were selected from various public elementary schools in Maco South 

District, Division of Davao de Oro. To gain a comprehensive understanding of the issues, the interviews 

involved probing questions to elicit detailed responses from the participants. Moreover, rigorous 

adherence to well-established research methods and procedures was maintained throughout the study. 

Dependability pertained to the uniformity and repeatability of research findings (Duval et al., 2023). In 

the context of this study, overlapping methods were employed, focusing solely on in-depth interviews. 

This approach improved dependability by addressing potential weaknesses in one process through the 

supplementary data collected during the in-depth interviews. Repetitive observations and thorough 

questioning about the phenomenon under investigation were integrated to enhance the study's 

dependability. 

In addition, the audit trail in this study involved ongoing evaluation of the research process and its 

outcomes, with researchers being held accountable for all decisions and actions taken throughout the study. 

This mechanism validated the data by demonstrating how it was gathered, documented, and evaluated. 

Furthermore, a crosschecking procedure was implemented to determine which files were utilized and 

collected, including raw data, interview and observation notes, documentation, and audio recordings from 

in-depth interviews. The audit trail detailed the techniques employed to collect data, analyze interviews, 

interpret findings, and make decisions. To ensure the integrity of the process, all collected data and records 

were systematically examined, checked, and assessed under the supervision of my advisor, an expert in 

this field. Seeking guidance and feedback from the advisor provided valuable insights and assistance 

throughout the research endeavor, further enhancing the study's dependability. 

Confirmability was essential for ensuring the credibility and trustworthiness of the study's findings 

(Gästrin & Gisslén, 2021). This research demonstrated confirmability through a transparent presentation 

of theoretical, methodological, and analytical choices made throughout the study. By clearly articulating 

the rationale behind these decisions, readers could verify and understand the research process. Detailed 

records of any unique or noteworthy observations made during data collection were maintained to 

facilitate this. Moreover, triangulation enhanced the confirmability of the study by utilizing various data 

sources and methodologies, including in-depth interviews, observations, and document analysis. This 

approach ensured that the findings were supported by multiple lines of evidence, increasing confidence in 

the study's conclusions. Triangulation enabled other researchers to corroborate the results, thereby 

enhancing the overall validity of the research. 

Before conducting the in-depth interviews, thorough checks and evaluations were undertaken to uphold 

the integrity and ethical standards of the research process. This involved comprehensive research protocol 

reviews by ethical review boards and subject matter experts. Additionally, validation forms and interview 

questions were scrutinized and refined with input from experienced researchers to improve their reliability 

and validity. Furthermore, implementing an audit trail provided more confirmability in the research 

process. Through meticulous documentation of research decisions, actions, and data sources, the audit trail 
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ensured transparency and accountability. It enabled independent verification of the study's procedures and 

findings, bolstering confidence in the research outcomes without redundancy. 

Transferability was prioritized in this study by comprehensively describing the methodology and the 

phenomenon under investigation. Detailed accounts of the research site, participants, and procedures were 

provided to enable other researchers to assess the applicability of the findings to different contexts. 

Furthermore, to enhance transferability, thick descriptions were created throughout the study. These 

descriptions provided rich, detailed accounts of the research context, participants' characteristics, and the 

research process. They helped readers understand the study's complexities, facilitating their ability to apply 

findings to other contexts. Moreover, diligent data management practices were implemented to safeguard 

the credibility and transferability of the study. All documents, including interview transcripts, observation 

notes, and relevant records, were securely stored in soft and hard copy formats. These data were organized 

systematically and password-protected to ensure confidentiality and accessibility. Maintaining backup 

copies of the data on separate devices further enhanced data security and accessibility. 

Ethical Consideration 

To uphold ethical standards in this research, approval was sought from the St. Mary’s College Inc. Ethics 

Committee, ensuring alignment with ethical principles. Necessary ethical procedures were diligently 

adhered to when engaging with participants throughout the research process. This included responding to 

study-related concerns, obtaining informed consent, and maintaining the anonymity of research findings. 

Strict adherence was maintained to the ten dimensions of ethical considerations, which encompassed 

ensuring social value, obtaining informed consent, considering the vulnerability of research participants, 

identifying and controlling risks, maximizing benefits, ensuring privacy and confidentiality, promoting 

justice and transparency, displaying researcher qualifications, ensuring appropriate facilities, and 

involving the community and the public in the research process. Through this rigorous approach, a 

responsible and respectful study was conducted that prioritized participants' well-being and rights, 

maintained research integrity, and ethically contributed to the broader academic community. 

Social value was significant as it shed light on critical aspects of leadership and resilience as catalysts of 

inclusive practices within schools. By delving into school heads' experiences and effective strategies, the 

research aimed to inform policy recommendations and inspire targeted leadership programs to enhance 

inclusivity within the educational system. 

Moreover, the study's findings had the potential to catalyze positive change within schools, inspiring 

school heads to refine their leadership styles and cultivate environments that prioritized inclusivity, 

fairness, and understanding. By influencing teachers and school personnel to adopt similar approaches, 

the study aimed to foster a culture of inclusivity that extended beyond the immediate scope of the research 

and positively impacted the broader educational landscape. 

Informed consent in this study upheld the ethical principles of ensuring the rights and well-being of 

research participants. Informed consent was fundamental to research ethics, emphasizing respect for 

individuals' autonomy, dignity, and privacy. Before conducting the study, comprehensive orientation 

sessions provided participants with a clear understanding of the study's research objectives, procedures, 

and potential implications. Additionally, participants were provided with a copy of the Data Privacy Notice 

for Research Respondents. This notice served as a crucial document outlining various components 

essential for ensuring the protection of participants' data. Apart from detailing the informed consent 

process, the Data Privacy Notice explained the methods employed for data collection, storage, and 
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analysis. It also discussed participants' rights concerning their personal information, including the option 

to withdraw consent and the procedures for data retention and disposal. 

Moreover, collecting and processing personal information from participants played a pivotal role in 

securing informed consent and facilitating effective communication throughout the research process. 

Details such as name, age, and contact information were indispensable for participant identification and 

engagement, while including sensitive data like medical history or socio-demographic characteristics was 

essential for shaping the methodologies and tailoring interventions of the study. Safeguarding this 

information with strict adherence to ethical guidelines and data protection regulations was necessary to 

uphold participants' rights, preserve confidentiality, and mitigate any associated risks. Transparent 

communication regarding the purpose, scope, and management of personal data fostered trust and 

encouraged active involvement, thereby enhancing the integrity and impact of the research process. 

In addition, the vulnerability of research participants referred to the possibility that participants might 

encounter challenges or risks during the study, which could have affected their well-being, privacy, or 

emotions. In this study, participants had the autonomy to decide whether to participate in the interviews. 

Participation was voluntary, and individuals could choose not to participate without repercussions. If 

participants opted to take part, they were required to sign the informed consent form. Participants also 

retained the right to withdraw from the study at any point, even after signing the consent form, without 

providing a reason. 

Subsequently, the decision to withdraw from the study did not affect any existing relationship with the 

researcher. In the event of withdrawal before data collection was complete, participants could rest assured 

that their data would be handled in accordance with legal requirements to prevent unauthorized access or 

disclosure. Data was returned to participants, deleted, or destroyed as prescribed by law. To prevent undue 

influence, the principal investigator allocated sufficient time to explain the research study, giving 

participants adequate time to consider the information before deciding to participate. 

However, alternative methods, such as online platforms, were offered to participants who expressed 

concerns or preferences for remote participation. This flexible approach accommodated participants' needs 

and preferences, ensuring their comfort and safety during the research. By proactively addressing 

vulnerabilities and offering alternative options, the study sought to uphold ethical standards and prioritize 

the welfare of all participants involved. 

Ensuring participants' risks, benefits, and safety was paramount in this study. No known risks were 

associated. Participants may have experienced discomfort or inconvenience due to the time commitment 

required, but efforts were made to minimize any potential discomfort. Although participation did not offer 

direct benefits, involvement significantly contributed to the study's success in understanding school heads' 

challenges as catalysts in inclusive education. As a token of appreciation for their participation, a small 

gift was provided to express gratitude for their time and effort. Any expenses incurred during participation, 

such as travel or internet usage, were reimbursed. 

To protect the privacy of vulnerable participants, such as members of the LGBTQI community, pregnant 

or nursing mothers, or senior citizens, measures were implemented to conceal their identities. Participants 

were encouraged to wear face masks, caps, or other materials for online interactions to hide their identities. 

Technology was used to alter or de-identify their voices during audio-recorded sessions. During in-person 

interviews, locations were carefully selected to ensure participants' safety, convenience, and comfort, free 

from disturbances, while upholding and protecting their privacy. 

Respecting respondents' privacy and confidentiality was a fundamental principle of this study. Transpa- 
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rent, legitimate, and proportional practices were adhered to in collecting, retaining, and processing 

personal information, maintaining the highest privacy standards in alignment with legal and ethical 

considerations. Participants' privacy was protected by conducting the research in private settings, and 

appropriate security measures were implemented for online research or survey platforms. Similarly, 

participants were not coerced into revealing personal information they did not wish to disclose to the 

researcher. The data or information provided by participants was treated with complete anonymity and 

utmost confidentiality through discrete coding. Individual identities were not used in any reports, 

presentations, or publications resulting from the research study. 

Moreover, all research data or information was securely stored in locked files (for material copies) or 

password-protected folders (for electronic copies). Only the principal investigator had direct access to the 

files. However, the Research Ethics Committee and other regulatory bodies were granted access to the 

information and data to verify and validate procedures and research data. Upon completion of the research 

study, the data collected was securely destroyed to prevent unauthorized access, use, or disclosure to any 

other party or the public or as prescribed by law. The data collected was used solely for the purposes 

outlined in this research study, including presentation at research forums, conferences, and seminars, 

publication in academic journals or other scholarly publications, and informing educational policies or 

practices. Handling and disseminating the data responsibly and ethically was imperative, as well as 

maintaining the confidentiality and protecting participants' privacy. 

Justice was observed by employing appropriate sampling techniques when selecting the participants in 

this research's quantitative and qualitative phases. The research was carried out with the utmost validity 

and expert knowledge, ensuring that the respondents were fairly chosen and that the study was completed 

in the appropriate environment with adequate facilities and professionalism. Furthermore, all participants 

were treated justly, regardless of their rank or position in the school. Additionally, as participants devoted 

time and effort to the study, they received corresponding tokens of gratitude or any other reasonable 

incentive. 

Transparency was a critical component of this study. Participants were informed about the study's 

primary goal: to investigate their journey and experiences in promoting inclusive education in classrooms. 

They were actively involved in the data-gathering phase through participation in the IDI, answering 

interview guide questions. Participants were also informed about potential risks and discomforts 

throughout the process. This ethical consideration included disclosing research findings to participants, 

ensuring they understood the significance of the information they shared in improving various programs, 

projects, and activities at the governance level. The study results were communicated adequately, 

comprehensively, and accurately to participants. Additionally, participants were informed that expenses 

incurred in this research endeavor were covered. Proper communication was observed before conducting 

the study, with written permission obtained from the Division Office and the nine (9) schools within Davao 

de Oro. 

Qualification of the Researcher. As the researcher in full control of this study, I foresaw the vital role 

that personal attributes and qualifications played in ensuring the success and ethical conduct of my 

research. I took responsibility for displaying personal integrity, scientific competence, social awareness, 

cultural sensitivity, intellectual humility, diligence, and safety readiness. I prioritized securing the 

necessary credentials, expertise, and training to meet these requirements. 

Moreover, I was devoted to enhancing my research proficiency through targeted professional development 

in school management and human resource practices. Similarly, I sought alternative avenues for skill 
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enrichment, including enrolling in relevant educational management courses, participating in workshops 

on leadership in academic settings, and attending seminars focused on effective strategies for fostering 

inclusivity in school environments. Consequently, acknowledging the significance of continuous learning 

and guidance in research, I was fortunate to have been under the mentorship of a seasoned research adviser. 

Her wealth of knowledge and valuable insights played a crucial role in maintaining the quality and validity 

of the study. This collaborative approach ensured that the research significantly met the established 

standards and objectives. 

Furthermore, I implemented a detailed research design reflecting careful attention to ethical, cultural, and 

social aspects. Similarly, the scope and limitations of the research were clearly defined, demonstrating 

intellectual humility by acknowledging potential areas where future expertise might have been limited. 

Regular consultations with my research adviser were integral, leveraging her experience to align my 

methodology with scientific competence. 

Adequacy of Facilities. This referred to the critical aspect of research methodology, emphasizing the 

importance of a thorough literature review and access to diverse resources. The availability of books, 

journals, and unpublished dissertations was a valuable repository of information for the researcher. In 

ensuring the adequacy of facilities for this study, I focused on providing an array of resources, including 

books, journals, and dissertations, to support comprehensive literature reviews (Ogunode & Ade, 2023). 

In the context of this study, I ensured the availability of interview spaces and associated resources. 

Additionally, I prioritized well-equipped, private, and comfortable interview rooms equipped with 

recording devices, note-taking materials, and necessary technology to ensure an effective interview 

process. Measures to minimize external disturbances were implemented to foster a focused and 

confidential exchange of information during in-person interviews. The accessibility of relevant literature 

within the interview space was considered, providing immediate access to books, journals, and materials 

to address on-the-spot questions and facilitate in-depth discussions based on existing literature. 

Community involvement encompassed active engagement with stakeholders at various levels to ensure 

their input and participation in the research process. A letter was sent to the Division of Davao de Oro to 

initiate community involvement, seeking permission and endorsement. Efforts were made to establish 

rapport and collaboration with school division superintendents, administrators, teachers, and other relevant 

community members. Once permission was obtained, efforts were made to engage with school leaders 

and educators through informational sessions, workshops, or meetings. These sessions provided an 

opportunity to discuss the research objectives, methodology, and potential outcomes. Feedback from these 

stakeholders was sought to ensure that the research design aligned with the needs and priorities of the 

community. 

During data collection, participants were given ample information about the study and its objectives, 

allowing them to contribute their perspectives and experiences. This participatory approach ensured that 

the research was grounded in the realities and contexts of the community. Furthermore, disseminating the 

study’s findings involved active engagement with internal and external stakeholders. Communication 

channels such as the DepEd Davao de Oro Office, school district offices, school learning action cells 

(LAC) sessions, coaching and training course programs, and other initiatives were utilized to share 

research outcomes and facilitate discussions on how these findings could inform practice and policy 
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RESULTS/DISCUSSION 

Lived Experiences of School Heads as Catalysts of Inclusive Education in the Classrooms 

School heads shared their lived experiences and the challenges they encountered, of being a catalyst in 

inclusive education which five (5) major themes had emerged from their responses, namely: Creating a 

Supportive and Welcoming School Culture; Experiencing Resistance from Teachers and Community; 

Addressing Limited Resources for Professional Development; and Having Difficulty of Allocating 

Resources. 

Creating a Supportive and Welcoming School Culture 

Creating a supportive and welcoming school culture began with promoting values of respect, empathy, 

and understanding among all members of the school community. By implementing policies that prioritized 

respect, understanding, and acceptance of every student, regardless of their background or abilities, 

schools fostered an environment where diversity was celebrated and bullying was actively prevented, 

especially for students with disabilities. Connecting deeply with students and teachers to comprehend their 

unique experiences and challenges further strengthened this inclusive culture, ensuring everyone felt 

valued and supported. 

In connection, Boubée et al. (2023) highlighted that establishing a supportive and welcoming school 

culture is essential for fostering a positive educational environment that promotes student well-being and 

academic success. The research underscores the critical role of school leadership in cultivating supportive 

behaviors that contribute to school development and improved student outcomes. Barker et al. (2023) also 

found that schools are increasingly recognized as pivotal in addressing students' mental health challenges, 

emphasizing creating a positive school culture that enhances mental well-being through nurturing 

relationships, safety, and conducive learning environments. 

Moreover, the influential impact of school culture on shaping norms, values, and academic performance 

underscores the need for a collaborative and positive atmosphere among school staff, as highlighted by 

insights from studies utilizing school culture inventories (Ardiyan et al., 2023). Ultimately, prioritizing 

core values such as respect, empathy, and understanding within educational settings is crucial for 

establishing a safe, inclusive, and supportive climate that empowers students to excel academically and 

emotionally (Stanley & Näthke, 2022). 

Experiencing Resistance from Teachers and Community  

Experiencing teacher and community resistance presented significant challenges in implementing 

inclusive education initiatives. Teachers' unfamiliarity with new teaching approaches and concerns about 

increased workload often hindered progress, requiring targeted support and professional development. 

Convincing parents and guardians to embrace inclusive education was equally challenging, as it involved 

addressing misconceptions and fears about their children's educational experience. Additionally, 

establishing effective co-teaching models for regular and special education required collaborative efforts 

and clear communication to ensure successful implementation despite initial resistance. 

As a matter of fact, Kamran et al. (2023) supported the idea that inclusive education encounters substantial 

challenges stemming from teacher and community resistance. Halder (2023) supports that teachers' 

apprehensions regarding new teaching methods and increased workloads pose significant barriers that 

necessitate targeted professional development and support to overcome. 

In addition, addressing teachers' biases and misunderstandings about inclusivity and disabilities is crucial 

for nurturing an inclusive school culture that benefits all students (Allan, 2022). Similarly, Expósito (2022) 

revealed that overcoming parental skepticism towards inclusive education requires effective 
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communication and engagement strategies to dispel misconceptions and build trust. This also requires the 

achievement of practical collaborative teaching approaches for both regular and special education to 

develop teamwork and well-defined communication methods. 

Addressing Limited Resources for Professional Development  

Encountering problems with limited resources for professional development in handling inclusive 

classrooms presented significant challenges for educators. Balancing resources within budget constraints 

to adequately support the diverse needs of students was a critical challenge, significantly when facilitating 

teachers who lacked the necessary skills to support these students. Additionally, providing training on 

differentiated instruction and assessment methods proved difficult, including the need for updated 

knowledge of relevant laws and policies related to inclusive education, which were essential for ensuring 

compliance and effective classroom practices. 

A study by Jurs et al. (2023) closely aligned with the above findings as they found a need to balance 

resources within budget constraints to support the diverse needs of students. Singh et al. (2023) found that 

limited access to professional development opportunities impedes educators from effectively acquiring 

the necessary skills and training to support students with diverse needs. 

Additionally, resource constraints often hinder educators from implementing differentiated instruction and 

assessment methods, impacting the quality of education provided to students (Nam, 2021). Prathama et 

al. (2022) express that staying updated on relevant laws and policies related to inclusive education is 

essential but can be challenging without sufficient resources for ongoing training and professional 

development. 

Having Difficulty of Allocating Resources  

Having difficulty allocating resources for inclusive education was a significant challenge. However, it was 

essential to create an educational environment where every student, including those with special needs, 

could thrive. By sending teachers to seminars and training focused on effectively handling diverse student 

needs in their classrooms, schools aimed to equip educators with the knowledge and skills necessary to 

provide tailored support. Despite these efforts, the challenge of resource allocation persisted, making it 

difficult to provide the necessary support consistently.  

A study by Oetjen (2023) found that allocating resources for inclusive education is necessary to ensure 

that every student has fair educational opportunities. Recent studies underscore the effectiveness of 

sending teachers to specialized seminars and training sessions, which equip them with essential skills to 

meet the diverse needs of students with disabilities in mainstream classrooms, fostering supportive 

learning environments tailored to individual requirements. Furthermore, Leifler (2023) supported those 

collaborative efforts involving stakeholders such as parents, community members, and educational 

specialists are essential for gathering valuable insights and resources that enhance inclusive practices, 

promoting a comprehensive approach to inclusive education. Abrol (2023) further supported that the 

collaborative approach not only supports educators in meeting the diverse needs of students but also 

cultivates an inclusive and supportive learning environment. 

Coping Strategies of School Heads as a Catalyst  of Inclusive Education in the Classrooms 

During the interview, participants shared their ways of coping with the challenges as a catalyst for 

inclusive classroom education. They also shared their leadership styles, effective techniques, and 

approaches that helped them solve the problem, and their responses provided (5) major themes that 

emerged from the transcriptions, namely: Showing Collaborative Environment; Promoting Inclusivity in 

the School; Building Partnerships that Support Inclusive Education; Supporting Teachers with Knowledge  
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and Skills on Inclusive Education Practices; and Allocation of Budget. 

Showing Collaborative Environment  

In fostering a strong relationship within an educational community, it was essential to cultivate a 

collaborative environment among teachers, staff, and parents. This collaboration enriched the educational 

experience and exemplified leadership by showing respect and understanding for all students. By 

organizing regular meetings and feedback sessions with parents about their children's education, 

addressing behavioral barriers sensitively across teachers, students, and staff, and embodying a mantra of 

inclusive behavior in daily interactions, a model of a strong relationship was established, ensuring a 

supportive and cohesive learning environment for all stakeholders involved. 

The above result is supported by Volosnikova (2023), who emphasized that collaboration among teachers, 

staff, parents, and the community is needed to address challenges in inclusive education. School leaders 

are instrumental in fostering inclusivity through policies and practices that promote equity and respect for 

all students. In addition, building strong relationships with parents through regular communication and 

collaborative efforts is essential for effectively supporting students with diverse needs. Raudeliūnaitė and 

Gudžinskienė (2023) revealed that addressing behavioral barriers and advocating for sensitivity among 

stakeholders is crucial in promoting inclusivity. Leading by example in inclusive behaviors encourages 

broader adoption of inclusive practices, embedding inclusivity in the school culture. 

In connection, Nejati and Shafaei (2023) highlighted that inclusive leadership practices are crucial for 

effectively managing cultural diversity, promoting collaboration, acknowledging students' cultural 

backgrounds, and cultivating an inclusive school culture grounded in social justice and diversity 

management through community participation. Their study underscores their significance in fostering 

organizational learning behavior, creating a fearless organization, and driving social transformation at 

various organizational levels. 

Promoting Inclusivity in the School 

Promoting inclusivity in the school began with a proactive approach to enforcing clear policies and 

guidelines that demonstrated the institution's unwavering commitment to inclusivity. Implementing 

student-centered learning approaches enhanced inclusivity by catering to diverse learning needs and 

fostering a supportive educational environment. Advocating for policy changes, funding, resources, and 

legislative support for inclusive education strengthened the school's commitment to providing equitable 

and accessible learning experiences for every student. 

Similarly, Massouti et al. (2023) emphasized that school leaders play a pivotal role in promoting 

inclusivity in educational settings through a multifaceted approach. This includes emphasizing the 

importance of clear and enforceable inclusive education policies to outline the school's commitment and 

provide guidelines for diverse learners. Albadawi (2023) also found that implementing student-centered 

learning approaches ensures teaching methods accommodate varied learning styles and abilities. 

Developing inclusive policies that promote equity, such as anti-bullying measures, creates a welcoming 

environment for all students. 

Additionally, providing emotional support to students and staff fosters an open discussion of challenges. 

Advocating for policy changes at higher administrative levels secures crucial resources and legislative 

support for inclusive education practices (Chhogyel et al., 2023). Opoku et al. (2022) explain that inclusive 

education is recognized as a beneficial policy to support the learning of all students in a single classroom, 

regardless of their challenges or differences. Hence, school leaders play a crucial role as change agents in 

promoting inclusive education by leading the process within schools. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR240426107 Volume 6, Issue 4, July-August 2024 27 

 

Building Partnerships that Support Inclusive Education  

Building partnerships that supported inclusive education was essential for creating a collaborative and 

supportive educational environment. Effective communication with school stakeholders ensured the 

successful implementation of inclusive education practices, fostering shared goals and responsibilities and 

connecting with the broader community, including parents and local organizations, and enhanced 

inclusivity by leveraging diverse perspectives and resources to create a more inclusive environment. 

Establishing partnerships with community organizations strengthened support networks and expanded 

opportunities for inclusive practices. 

Effective collaboration among educators, administrators, and stakeholders is crucial for the successful 

implementation of inclusive education, fostering a shared vision and cohesive strategies (Khoirunnisa & 

Rahma, 2023). Continuous communication and cooperative planning are key elements that support diverse 

learners and enhance educational outcomes. Engaging families and community organizations is vital, as 

partnerships with these groups provide additional resources and support networks, promoting inclusivity 

and addressing the holistic needs of students (Eminyan & Baghdasaryan, 2023). 

Moreover, collaborative efforts between schools and community organizations offer essential services and 

opportunities that further support inclusivity, highlighting the significance of partnerships in creating a 

comprehensive and supportive educational environment for all students (Rousey et al., 2022). On the 

contrary, Zaorska (2022) suggested joint seminars and training for administrative and pedagogical staff to 

enhance collaboration and understanding of inclusive education practices. The research underscores the 

significance of intra-school supervision and development and introduces necessary tools, like mastering 

ICT tools, for supporting inclusive education initiatives. 

Supporting Teachers with Knowledge and Skills in Inclusive Education Practices  

Supporting teachers with the necessary knowledge and skills in inclusive education practices was essential 

for fostering an inclusive learning environment. This involved encouraging SPED teachers to share 

effective strategies and resources that supported diverse learners, providing ongoing professional 

development through workshops and training sessions focused on inclusive education, and ensuring the 

implementation and monitoring of Individual Education Plans (IEPs) tailored to each student's unique 

needs. 

Similarly, collaborative practices among teachers, particularly in exchanging strategies and resources, are 

vital for bolstering support for diverse learners and advancing effective inclusive education (De Oliveira, 

2023). Through collaborative mentoring projects and establishing communities of practice, teachers can 

jointly develop inclusive teaching methods, enhance professional relationships, and cultivate a culture of 

continuous knowledge and skill sharing (Shand & Batts, 2023). In addition, Doroshenko and Tsina (2022) 

revealed that Individual Education Plans (IEPs) are essential for customizing educational programs to 

address the unique needs of students with special needs, thereby improving the effectiveness of inclusive 

education. 

Allocation of Budget 

Allocating a budget for facilities and learning resources is needed to support inclusive education and 

ensure all students have the tools they need to succeed. Schools must prioritize the swift processing of 

funding for additional learning resources for learners with disabilities, ensuring that resources are allocated 

to meet the diverse needs of students. This includes providing classrooms, necessary materials, and 

equipment and promoting policies that secure adequate funding and resources for inclusive education 

initiatives. 
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A study by Jurs et al. (2023) emphasized that efficient allocation of resources is essential for the academic 

success of students with disabilities. Their research highlights the importance of the timely provision of 

support and resources tailored to meet the specific needs of these students, thereby enhancing their 

educational outcomes. In addition, Licwinko (2023) argues that the quick processing of funding allows 

schools to promptly address any deficiencies in learning resources, thereby cultivating an inclusive and 

adaptable learning environment. 

Moreover, technology is crucial in supporting all learners, including those with disabilities, through 

providing assistive tools and accessible digital resources (Schmeisser & Courtad, 2023). Furthermore, 

Maqueda et al. (2023) found that integrating cost-effective and universally accessible technological 

components into educational resources can promote student autonomy and independence, enriching the 

inclusive educational experience. 

Insights of School Heads as a Catalyst of Inclusive  Education in the Classrooms 

School heads shared their role in driving inclusive education within classrooms, acting as catalysts for 

change and improvement. Their leadership, vision, and strategic initiatives are essential for fostering an 

environment, and during the data analysis, there were (4) four major themes had emerged from the 

responses of the participants, namely: Encourage Stakeholders to Support Inclusive Education; Promotion 

of Positive School Climate; Provision of Continuous Professional Development; and Monitor and 

Evaluate the Implementation of Inclusive Education. 

Encourage Stakeholders to Support Inclusive Education  

Engaging stakeholders includes fostering open communication and teamwork among teachers, staff, and 

students, as well as effectively communicating inclusive education practices to all school community 

members. Moreover, it is essential to encourage parents and community members to actively participate 

in school activities and involve them in developing and implementing inclusive education practices. 

In addition, collaboration among educators is crucial for developing a unified approach to inclusion, which 

effectively supports diverse learners and fosters a cohesive educational environment (Padden, 2023). 

Through continuous dialogue and teamwork, educators can better address the unique needs of each 

student, thereby enhancing the effectiveness and impact of the inclusion process (Onrubia et al., 2022). 

Similarly, as numerous studies have shown, Finneran et al. (2023) found that student voice initiatives are 

important for empowering students by involving them in decision-making processes. Embracing student 

voices allows schools to address students' unique needs more effectively, resulting in increased 

engagement, motivation, and a heightened sense of agency and self-efficacy among learners. 

Promotion of Positive School Climate 

A positive school climate is essential for nurturing a supportive and inclusive educational atmosphere. 

This includes promoting effective collaboration among teachers, staff, and administrators to improve 

communication and decision-making, embracing diversity within the school community to foster mutual 

respect and understanding, and fostering a school culture that prioritizes diversity and inclusion as 

fundamental principles. These efforts aim to create a secure and respectful environment where students 

are empowered to excel academically and socially.  

Cultivating a school culture that values diversity and inclusion is essential for enhancing student 

engagement, improving academic outcomes, and reducing instances of discrimination (Nautiyal & 

Professor, 2023). Similarly, De La Peña et al. (2023) state the significance of integrating these principles 

deeply into the school's values and operational frameworks, which can be achieved through implementing 
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inclusive policies, adopting equity-focused practices, and providing professional development 

opportunities in cultural competence. 

Provision of Continuous Professional Development  

Continuous professional development plays a crucial role in enhancing educators' growth and 

effectiveness, focusing on inclusive education practices. Implementing co-teaching models, where general 

and special education teachers collaborate, improves classroom dynamics and effectively supports the 

diverse needs of students. Moreover, leading initiatives to revamp curricula by incorporating diverse 

perspectives and catering to varied learning styles fosters a more inclusive educational setting, facilitating 

academic success for all students.  

Subsequently, continuous professional development (CPD) is essential for improving educators' teaching 

practices and enhancing student outcomes (Nyaaba et al., 2023). Ongoing training programs focusing on 

inclusive education practices are particularly emphasized in research, as they enhance teacher efficacy and 

positively influence student achievement (Donath et al., 2022). Similarly, Koh (2022) supported the idea 

that collaboration between general and special education teachers improves classroom interaction and 

effectively addresses diverse learning needs, fostering inclusive learning environments. 

Moreover, Houchens et al. (2023) revealed that a positive school climate, characterized by students' high 

levels of subjective well-being, supportive interactions between students and faculty, and a nurturing 

atmosphere, correlates with improved student outcomes. It establishes a secure and supportive learning 

environment where students feel valued, respected, and supported by peers and staff. 

Monitor and Evaluate the Implementation of Inclusive Education 

Monitoring and evaluating the implementation of inclusive education is necessary to ensure its 

effectiveness and improve student outcomes. School leaders supervise the collaboration among teachers, 

special education staff, and families in developing Individualized Education Plans (IEPs) that meet each 

student's specific needs. Establishing mechanisms for ongoing monitoring and evaluation of inclusive 

education practices enables schools to continuously assess their effectiveness and adjust enhance service 

delivery and support. 

This is supported by Rompho and Pattamaroj (2023), who emphasized that monitoring and evaluating the 

implementation of inclusive education is necessary for achieving its objectives and improving educational 

outcomes for all students. Continuously assessing and adjusting inclusive practices is crucial to effectively 

meeting students' diverse needs.  

In addition, collaboration among educators, special education staff, and families in developing and 

implementing Individualized Education Plans (IEPs) is pivotal for providing personalized support and 

ensuring student success in inclusive environments (Koneva et al., 2023). Regular monitoring and 

evaluation processes enable schools to identify areas where inclusive education strategies can be 

enhanced, promoting ongoing growth and enriching the overall educational experience for students with 

varying learning needs (Breyer & Gasteiger-Klicpera, 2023). 

Implication for Inclusive Education Practices 

The result of the study highlighted the significant improvement in student engagement, academic 

performance, and overall school climate. The result indicates the importance of fostering a supportive and 

inclusive environment where every student feels valued and respected. Participants revealed that inclusive 

education benefits students with diverse needs and enriches the learning experience for all learners, 

promoting empathy, collaboration, and acceptance within the school community. 
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Secondly, for educational institutions, the result of this study suggests that adopting inclusive practices 

can lead to better student outcomes and a more cohesive learning environment. This could mean promoting 

collaborative work cultures, accommodating diverse perspectives, and ensuring equitable opportunities 

for all employees or stakeholders. By embracing inclusivity, organizations can enhance creativity, 

innovation, and productivity while cultivating a positive reputation as socially responsible entities. 

Thirdly, challenges such as initial resistance or lack of resources for implementing inclusive practices 

emerged. To address these issues, it is suggested that ongoing training and professional development 

maybe provided for teachers, school heads, and staff. Lastly, fostering partnerships with parents, 

community organizations, and policymakers can help secure necessary resources and support.  

Recommendation for Further Research 

For future researchers, several key areas within inclusive education require future study to deepen our 

understanding and improve practices. Firstly, investigating the long-term impact of inclusive education 

practices on students' academic achievement, social-emotional development, and post-educational 

outcomes is crucial.  

Secondly, comparative studies across diverse educational settings and geographical contexts would 

provide valuable insights into the effectiveness of inclusive education practices. By examining variations 

in cultural norms, socioeconomic conditions, policy frameworks, and community attitudes, researchers 

can identify factors that influence the successful implementation and outcomes of inclusive education 

initiatives. 

Thirdly, there is a need to discover the effectiveness of professional development programs designed for 

teachers and support staff in inclusive classrooms. Research may evaluate the impact of specific training 

models, ongoing support mechanisms, and collaborative teaching strategies on teachers' confidence, 

competence, and job satisfaction.  

Given the rapid evolution of technology, research may explore how assistive technologies and digital tools 

can optimize inclusive education. This includes assessing the accessibility of educational technology for 

students with diverse needs, evaluating the effectiveness of adaptive learning platforms, and exploring 

innovative applications of technology to facilitate personalized learning experiences in inclusive 

classrooms. 

Concluding Remarks 

The role of school heads as catalysts of inclusive education in classrooms is important, as evidenced by 

the insights gleaned from the study on inclusive education practices. Throughout the exploration of various 

dimensions within inclusive education, it became evident that school leaders play a central role in fostering 

environments where all students, regardless of their abilities or backgrounds, can thrive academically, 

socially, and emotionally. 

Furthermore, examining school heads' responsibilities, it became clear that their leadership extends 

beyond administrative duties to encompass advocacy, policy implementation, and the cultivation of a 

supportive school culture. Initiatives such as ongoing professional development, facilitating co-teaching 

models, and redesigning curricula to include diverse perspectives highlighted the proactive approach 

needed from future school heads. Future studies must delve deeper into the long-term impact of inclusive 

education, comparative effectiveness across diverse contexts, and innovative parental and community 

engagement strategies.  

I have realized a lot after conducting this research. One significant realization is the transformative 

potential of inclusive education when supported by committed and knowledgeable school leadership. 
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Effective school heads are strategic planners and empathetic collaborators who prioritize the well-being 

and success of every student. 
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